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Evaluation of a Study on Figgd Learning and the Use of
Digital Tools in Higher Education: Teacher Training

D®bor ah Mar tRarsl RdSdam2tguegao Campi - n
Universidad Complutense de Madrid, Universidad de La R&pain

Abstract: This paper discusses a univerdigyel study onraining secondary school
teachers in innovative teaching practices based on the Flipped Learning pedagogical
model. The study was conducted on the subject entitled Learning and Personality
development, which is part of the Master in Secondary and Baceal&uiTeacher
Training, in a Blended Learning context and, specifically, based on the Flipped
Learning, Just in time teaching and Bring Your Own Device (BYOD) models. This
paper describes the competencies to be developed, the instructional design, the ICT
and LKT tools (Information and Communication Technologies and Learning and
Knowledge Technologies) used during the learning process and selected according to
the educational purpose of the subject and the evaluation system considered. We
provide a descriptie analysis of the learning results in addition to the quantitative and
qualitative evaluation made by the students of this learning experience. The
conclusions drawn from the study serve to highlight the similarities in the findings and
observations of dter similar studies.

Keywords:Learning and knowledge technologies, Teacher Training, Flipped Learning,
Active Learning, Motivated Learning

1. Introduction

The evaluation presented below, assesses a univensitly educational
study based on the Flippddearning model [0]. The study was conducted
during the 20186 academic year for the subject entitled "Learning and
Personality Development” which is part of the Official Master Course in
Secondary and Baccalaureate Teacher Training imparted by the ISEu{in
of Educational Sciences) of the Universidad

This study was a followap to an earlier project on innovative teaching
practices for the same subject, conducted in the previous academic year and
based on the same model. Follagiia quantitative and qualitative analysis of
this study, the improvements proposed were included in the study made during
the academic year of 204115 [1].

The course has an allocation of 3 ECTS credits (European Credit Transfer
System), equivalent to atudent workload estimation of B® hours. This
includes 22 contact hours, dedicated to clarifying doubts, discussions,
meetings, case method learning, learning through gamified questionnaires, all
of these activities are conducted in the classroom,reitiokvidually or as a
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team. The 53%8 remaining hours are dedicated to individual or collaborative
student work based on watching videos, replying to interactive questions and
completing the collaborative tasks assigned.

1.1 Theoretical Foundation

The Bdogna process and the development of the European Higher
Education Area (EHEA) have led to a change in the teadbarging process
model. The methodological principles and the Transfer and Accumulation
System (ECTS) mark a shift from a teachentred mdel to a learnecentred
system [2]. The ECTS credit is defined as a transfer and accumulation system
and measures a student's workload required to acquire the necessary
competencies for the qualification which, in our case, is teacher training at a
seconary school, baccalaureate or vocational skills level.

This global, multidimensional approach is necessarily accompanied by a
methodological change in the classroom. That is, the use of active, inductive
and collaborative methodologies [3] and [4]. Furthere) this new approach
requires the detailed planning of thedliass sessions and the preparation of a
well-designed teaching program for the ultimate purpose of ensuring that
students acquire the appropriate competencies to improve their employability
[4] and [5].

In actual fact, this proposal marks a shift from a teackatred model to
a learnercentred model. This new model proposes that the classroom should
not just be a place for the set curriculum, but should also make room for
personal motivatiorinterests and learning [6].

The educational reforms and the approach proposed by international
organizations (OECD 2006) towards the development of the necessary skills
for the 21st century (Washington Partnership 21 and Melbourne ATCS21) in
compulsory education therefore require the incorporation of new
methodologies in schools and educational centres.

In addition to these pedagogical approaches, we need to add the intrusion
of technology in our personal, professional and social lives. In the fabess# t
new demands, schools cannot and should not
already pointed out [7] , if learning is mobilised, then so is education. In fact,
what is known as mobile learning has now become a reality.

Although technology is being inasingly incorporated into the
educational environment, in many cases it is offered as a substitute in the
classroom rather than an integrated tool in the teadkamnging process.
"Technology should be considerled to be a t

In order to ensure coherence between education and technology and that
technology is used in the proposed sense, we first need to decide on the
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teaching model to be used in the classroom and then subsequently select the
most appropriate technology aols to be integrated into this model.

For this reason, when addressing a change in methodology and the use of
ICT tools or mobile learning, there is a greater need than ever for teachers to
receive initial training. In their role as students, prospecteachers will try
out a number of active methodologies as well as the use of technology in the
classroom, with the ultimate goal of experiencing significant, deeper learning.
This will then ensure that they are wpbsitioned to subsequently transfeisth
to secondary school teaching.

The Flipped Learning (FL) model is a learniogntred model. Teachers
take on a role as facilitators or "guides" to help students in class. To do so, they
transfer certain teachifigarning processes (lectures and contestsfer) to
the home. This information is generally made available through midems,
presentations, podcasts, lectures, etc. whilst tpeiaon class time is used for
activities, dynamics and didactic techniques are proposed to facilitate the
teache-student and studestudent interactions, under the systematic
supervision of the teaching staff.

This model, which has aspects that are common to Mastery Learning,

o0demands a high degree of planning, a high
thoroughformai ve eval uationo [ 8].

The quality of instruction [ é] has to do
provided to the student, with the student's participation in the learning activity
[ é] and with the reinforcement which in sor

learning. As most school teaching is group teaching and given the fact that any
attempt at group teaching is linked to error and difficulty, a feedback system
should also be included in the quality of instructjep

In the Flipped Learning model, theudents are responsible for watching
the videos and noting down any questions. The teacher offers qualitative
feedback to the students' queries and tasks, indicating which indicators have
been achieved and which need to be improved. A scoring guide, such as
rubric, is available to students at all times, for evaluation purposes. This allows
each student to decide on his/her target level, yet again taking responsibility for
his/her own learning.

In the specific context of the course considered, entitledrilieg and
Personality Development”, the student, as a prospective teacher, must have a
thorough knowledge of the cognitive learning processes and the evolutionary
development of teenagers and, therefore, in order to "know how to apply",
“critically assess'and "autonomously learn", he/she must experience his/her

own metacognitive process. ATo experience t
to its subsequent use in Secondary school classrooms, thereby leading to a
change in methodology in schools todayo [ 1]
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2. Materials and Methods

The study was implemented during the first term of the academic year of
201516. The collection of information commenced with the analysis and
evaluation of an earlier Flipped Learning study conducted by the same team of
teachers ding the academic year of 2014 for the same master's subject and
in the same place.

During this second study, the data were obtained after each delivery of the
tasks performed, after the gamified questionnaires completed in the classroom
and after theihal exercise. In order to ascertain the students' opinion with
regard to the methodology, a questionnaire was prepared, adapted from one by
Thomas Driscoll and which was included in Moodle, our usual platform.
Participation in the questionnaire was voamtand anonymous. The items
included in the said questionnaire are presented later on in this paper.

A mixed methodology was used for the data analysis. On the one hand, the
SPSS 20.0 statistical package was used to make a descriptive analysis whilst,
on the other hand, the Atlas.Ti version 7.5.10 software was used to make a
gualitative analysis of the responses given by the students to thesiged
guestions in the final questionnaire. Inductive, open coding was used. The
analysis shows what the studefiink of the master course, with regard to the
impact that the model has had on their learning, any aspects that have either
benefited or hindered them, and their suggestions for improvement.

2.1 Sample

A total of 60 students took part in this seconadsgt all enrolled in the
three specialisations of the Master, imparted in this academic year (Physical
Education, Artistic Education and Technology). We obtained the data for the
qualifications and results of all the students enrolled. With regard tathend
the students' view of the model, 31 responded to the questionnaire.

2.2 Procedure
The educational innovation study commenced with the evaluation and
analysis of the data obtained from the earlier study (academic yearl3D14
where the studentsdtily rated the experience as part of their teacher training.
The first step was to reflect on the drawbacks that hindered optimal learning, as
mentioned by the students of the previous academic year, in addition to their
suggestions for improvement [1]:
1 Complement the video with a visual document to support the
presentation.
I Use shorter videos, preferably with a duration of less than 10
minutes.
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Include a brief summary at the end to provide an overall view.
Include more practical cases of secondary schinolents.

Improve some of the techniques in order to make it easier to retain
or remember concepts, for videos that were seen some time ago.

= =4 =4

IMPROVEMENT PROPOSALS (16-15)
o

" \ J. &
7 i
Previous questionnaires video-centered 3 & Use more resources not only videos (1-1)
(1) &
“ e

—
Non-advantage model (1-2)

Shortvideos (11)

Previous steps Training (1-1)
N

Summary at the end of video (1-1)

-

Practical Cases un Videos (1-1) Introduce a complementary § Altern Flipped-Traditional Classes (2:1)
/ / document (5-) S \
Direct Video Content (1-1) \ More Expositive Classes (2-1)

Less Video (1-1)

\

Evaluation tasks more separated Prepare activity to presential class (1-1)
(14 <

Other subjects Coordination (1-1)

Figure 1. Coding diagram for the improvement suggestions, made by students of
the academic year 2045 [1]

Following the complete analysis of this data, the review of the
competencies to be developed by students, and the proposed learning outcomes
for the subject, the team of teachers designed the learning guide wgithsén
and ourof-class learning activities, taking account of the suggestions for
improvement listed by the students from the previous academic year.

Active methodology was used for the didactic programming, given the fact
that , according to the investigation conthd by Prince [11] it better predicts
academic achievement.

The students prepared, either individually or as a team, the activities
described below, associated with general competencies (CG), specific
competencies (CE) and/or learning outcomes (RA)[B2fi¢scription of each
competence is attached in the appendix at the end of this document)
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Individual work. Watching videos and reading prior to the inclass
sessions and participation in the interactive questionnal@g, CG5,
CG6, CG7, CE1, CE2, CE2, @ECE5, CE21

Group work: Preparation of a WebQuestdirected at teaching staff, on
the characteristics of teenagers, teaching styles and learning 6i@2s.
CG6, CE1, CES3, CE21, CT2, CT3

Individual. Gamified questionnaires for each thematic blockCG2,
CG5, CG6, CG7, CE1, CE2, CE2, CE4, CE5, CE21

Group work: Preparation and defence of a classroom poste(This

task was performed in coordination with the subject "Means and
techniques for communication support”). The students were required to
prepare a postdor a secondary school classroom, identifying a problem
and possible solutions. They were allowed the use of any ICT tools
considered appropriate. All the posters were to be put on display in the
classroom. The students were given time to look at theersobefore
taking part in a round table, directed at obtaining more information and
pooling ideas and suggestiol®&55, CG7, CE2, CE4, CE5, CE21, CT2,
CT3

Individual exercise of competencies. (CG2, CG5, CG7, CE4, CE5;
RA2, RA5, RA3, RAG).

The subjecmater of the course was divided into two parts: a) prior to the

in-class session and b) thedlass session.

2.2.1 Prior to the ktlass session

The video(s) recorded by the teachers, with specific content, were viewed

before each ktlass session, spediéilly before 10 pm on the day before our
faceto-face class. The recording and editing were made with Camtasia Studio
8 and Powerpoint. All the videos were included in Moodle (platform for the
management of learning). The videos had a duration of betwe#&f Binutes.
During this course, the teaching staff paid particular attention to the duration of
the videos, given the fact that this was a suggestion for improvement made by
the students in the previous course.
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Figure2. Example of a video image on coexistence in schools.

Each week, the contents (specific videos, infographics and/or documents)
corresponding to the topic to be worked on from the previous session, were
opened in the Moodle platform. In this way, studdms the entire week to
view the contents at their own pace, making any appropriate notes and watch
the video as often as they wished in order to explore those concepts that most
attracted their attention and/or to note down any questions.

All the videos wee interactive and were viewed from the Educanon
platform. Students responded to pgp questions during the video, obtaining
automatic feedback. Furthermore, these responses served as a basis and starting
point for the subsequent-tlass sessions directat reviewing or clarifying
concepts. The teaching staff reviewed the responses before the session (for this
reason it was closed at 10 pm on the evening before), based &usttie time
teaching [13]method, in order to analyse doubts, adapt class tinmovide
any necessary clarifications and to value the effectiveness of the video.

& DESARROLLO FISICO Y COGNITIVD # Desarolio Cognativo

Iz a0 aoz Qo3 Qo4 Qos Qo6 k1

© I D D N N . o -
pamy | 1 | | ____[&] BB
i =2 ) 1 | | &N &
> o[l I I D . . © .
i o I I D D B . o -
ey | | | | | ___[o] BB
ey | | | | ____[o] Bb

© I D D N N . o -

ol I I D . o -

e o [ D D D R . © .
ey 1 1 1 I 1 B
Figure3. Students results in the interactive question of a video on the Educanon

platform
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2.2.2 During the irclass session

The physcal layout of the classroom was similar to the one shown in
Figure 3. The students worked in class in base teams with either three or four
members. Groups were randomly chosen, seeking heterogeneous groups with
regard to speciality and gender. Each teaas wequired to bring at least a
laptop, tablet and mobile phones (BYOD) [14] in order to be in a position to
work in the classroom.

3

" wigifin wi

— B 55

e - ‘

N e i
ol 2

Figure4. General Iayout of the physical structure of the classroom.

Furthermore, beforetarting a task to be performed as a team, a document
called "team plan" needed to be completed, naming a coordinator, supervisor,
spokesman or secretary, their duties and commitments. This plan was reviewed
at the end of each activity, evaluating whethes bbjectives had been met,
which aspects should be improved as a team in the following task, and peer
evaluation was used to agree on the grade to be assigned to each member.
The inclass session had a duration of 100 minutes and was structured as
follows:
1. Query resolution phase. This first part was generally very
participative. Dialogue was encouraged between everyone, in
order to trigger discussions or new queries, facilitating true
l earning. On occasi obDiscyssioove oused t he
fiS u r vsedjond to trigger discussions or the Mentimeter open
ended quepeedhBubkléesi ans ishown i n Figure 5.
tools were used with the students' mobile phones whilst the
answers are projected on the digital whiteboard.
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Escribe el concepto que tienes de la evaluacion

| adquirido los conocimientos y un
intento de estimacién del nivel
adquirido

en los objetivos docentes

Calificar el aprendizaje del alumno

Una buena evaluacion debe ser
capaz de calificar la profundidad de
asimilacion de conocimientos del
alumno.

La evaluacion debe servir para
valorar los conocimientos adquiridos
por el alumnos

& Mentimeter

aprendido lo que se pretendia, o que
se tienen determinadas capacidades
o habilidades.

Valoracién del nivel de los
apr jjes y competencias

Herramienta de control de la
docencia y control del aprendizaje de
los alumnos

adquiridas por el alumno

Método para conocer los resuitados
del aprendizaje

Votes: 14

FiguTeS. Students' concepts projected onto the digital whiteboard through their

mobile phones.

2. Learning consolidation phase. On occasions the topic required
some activities to be performed in a large group and/or
individually. Specifically, in this coise we performed the

following:

=a =4 =4

=A =4

Group dynamics

Discussions

Case studies to look more deeply into concepts, based on Piaget's
cognitive development.

Learning styles test (CHAEA Honey - Alonso Learning Styles
Questionnaire).

Kohlberg's moral dilemma questinaire.

Group and individual interactive quizzes, requiring a Smartphone,
Tablet or laptop. The most frequentiged tools wer&ahoot (for
individual quizzesyand theSocrative Space Racarea (in group
quizzes) as shown in Figure 6.

Figure6. Students responding to a questionnaire using their mobile phones.
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1 Holding a meeting to promote coexistence amongst students, with
a circular physical layout.

i Video conference with two Secondary Schools, through the
GoogleHangout. The teachers at these schools are following the
Flipped Classroom model.

3. Collaborative Work Phase, in the specific task required at this
time (Carrying out aVebquestand preparing a classroom poster
for a secondary school). The teacher personally deats amy
doubts and questions that the different teams or members may
have, maintaining constant interaction. At this moment in time,
the teacher acts as a guide, moving around the classroom,
available to all.

4. Formative Evaluation Phase. At the end of eactiara block, we
usedQuizalize quizzes on an individual, neemonymous basis.
Each person answered the quizzes individually and at their own
pace, using mobiles, tablets or laptops to do so, as shown in Figure
7. In this case, their results were given arsas part of the final
grade.

Figure?. Students from the master's course, replying to online quizzes with
classroom feedback.

2.3 ICT and LKT tools used

In order to conduct this study, we made use of the technologiod t
shown in table 1, for the learning management and also for information
searches, content creation, collaborative work and formative evaluation.
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NAME

FUNCTION

Video Editing

Learning
Management

Collaborative

Cognitive

Gamification

76

Camtasia Studio 8

Powerpoint

Moodle

Edmodo

Mural.Ly

Google Drive

Dropbox

Padlet

Easel.Ly
Picktochart
Cacoo
Spycinodes
CmapTools
Kahoot

Space

Socrative

Quizzalize

Race

Video Editing

Video recording
and presetation

Management
platform at the
University

Platform for
information sharing
between teachers ar
students

Creation of
collaborative  resourc
murals

Creation of
collaborative
docunents.

Folder to allow
students to voluntarily
share tasks betwee
each other.

Creation of murals
with resources betwee
all students.

Preparation of
content infographics
Prepaation of

conceptual maps

Questionnaires an
quizzes in the
classroom.

Group
guestionnaires ani
quizzes in the
classroom.

Individual
knowledge
guestionnaires in th
classroom.
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Communication Hangout Sharing initiatives

with other students ir
other schools.

Content creation Google sites Tool to allow

students to prepare
Webquest.

Wix.com Webquest
preparation.

Powtoon Creation of video
content by students.

Slideshare Creation of
documentation or

presentation by student

Tablel. ICT and LKT tools used

2.4 Learning assessment

The assessment was continuous, formative and summative. Students
received constant, extensive feedback on those points that could be improved i
each task and also on knowledge acquired. The final grade was obtained
through two distinct parts: 50% corresponded to the tasks individually
performed and 50% to group work. The weightings are itemised below:

1

)l
1
)l
)l

Video viewing. Individual. (10%)

Gamified gestionnaires in which the correct answers are taken
into account. Individual (10%)

Webquest. Group. (30%)

Poster Group. (20%)

Exercise of competences. Individual. (30%)

GAMIFIED
QUESTIONNAIRES

COMPETENTIAL
EXERCISE

Figure8. Pie chart showing the distribution of thesessment tasks.
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Students were issued with rubrics with indicators and distinct mastery
levels, to provide them with information on work performance and assessment
and to allow them to take responsibility for their own learning.

For group work, involving th preparation of the Webquest and the poster,
the grades were individually awarded to each student through a peer
assessment and sel§sessment process.

To pass the subject, a student needed to achieve 50%.

3. Results

The grades obtained for each asses# task and for the subject are
shown in Figure 6.

mVideos W Questionnaires
m Webquest H Poster

«, Competencial Exercism Final Mark

[o0]

~
@ [o0]
[e0]
< 3 pors © 0
- o) ri ©
w I OO I
1

Figure9. Average grade per task. Scaled to 10.
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The descriptive analysis of the learning results and the student grades are
shown in table 2.

Table2. Descriptive analysis Results.
Statistics

Maxim VIDE QUIZA WEBQU POST EXERCI EXAM | FIN

um oS LIZE EST ER SE EXTR | AL
value COMPET AOR GRA
obtaina ENC DE
ble 1 1 3 2 3 5 10
N Vali 61 61 61 61 61 61 61
d
Lost O 0 0 0 0 0 0
Mean .9784 .8143 2.5154 1.775 2.4480 .0500 8.581
2 3
Median 1.000 .8500 2.6400 1.830 2.5500 .0000 8.650
0 0 0
Mode | 1.00 .90 2.82 1.83 2.60 .00 8.35
Stand. .0559 .16494  .48433 .3564 .39013 39051 .7513
deviatio 8 5 8
n
Minimu .75 .00 .00 .00 1.30 .00 6.19
m
Maxim 1.00 1.10 3.00 2% 3.13 3.05 10.0
um

a. There are a number of modes. The lowest value shall be shown.

The final grades tend to have a normal distribution, as can be seen in the
normality test, table 3, and the histogram in Figure 7.
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Table 3. Normality test
Normality tests
Cou KolmogorovSmirnoV ShapireWilk

rse  Statistic gl Sig. Statistic gl
S S
FINAL 151 .072 61 200  .976 61
GRADE 6

*. This is the lower bound of true significance.
b. Lilliefors significance correction

FINAL MARK

Sig.

.276

1 Ak

5,01

Frequency
(7]
1

0o T T T
5,00 7.00 B.00D 9.00 10,00

FINAL MARK

T
11,00

Figure10. Histogram and normal curve for the final grades.

To get the students' opinion on the methodology used for the subject, a
guestionnaire was prepared wghogle driveform incorporated in théoodle
platform. Participation in the questionnaireasvvoluntary and anonymous.
Students were asked to participate once the term had ended and during the

holiday period. 31 students responded (51% of those enrolled).

The questionnaire was based on the model proposed by Thomas Driscroll
with a Likert respose scale from 1 to 5, where "1 highly disagree" and "5

highly agree". The items are shown in table 4.
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Question

My interactions with the teacher during the class were n
frequent.

My interactions with the teacher duringetltlass were mor
positive.

My interactions with my classmates during the class were r
positive.

| have better access to learning materials and content

| can select the types of material that best suit my learning sty

| have abetter opportunity to work at my own pace

| can see more possibilities of showing the teacher or
classmates what | have learned.

| have played a more active part in decision making
collaborating with other classmates.

| have had a mgater opportunity to take part in problem solvi
and to develop my critical thinking ability.

| consider that the learning is more active and experiential.

The teacher takes greater account of my strengths, weakr
and interests.

More time was required than with traditional methodology

| liked this methodology better than the "traditional” one

| have improved my learning process

My learning achievement has increased

12345

Table 4. Iltems from the questionnaire ongegtion.
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The results of the rating given by the students are shown below in Figure
11.

B Rady?2 mRady3 mRady4 mRady5

CONTINUOUS EVALUATION W

BETTER FOR MY LEARNING 6 15 9
MY LEARNING RESULTS ARE BE’ 7 16 7
HAS IMPROVED MY LEARNI
PROCESS > 19 g
| PREFER TO TRADITION gl 14 13

MORE INVEST ON TIV

=
(o]
(e¢]
o1

TEACHER TAKES INTO ACCOUNT]

INTERESTS 2 16 s S
CRITICAL THINKING DEVELOPM |5 17 9
MORE EXPERIMENTAL AND ACT
LEARNING 3 1 =
TAKE PART IN CLASS DECISI 20 9

MORE CHOICES TO SHOW WHA
LEARNT

N
]
[EEY
~
o1

WORK AT MY OWN PACER 11

[EEY
N

CHOOSE BETTER MATERIALS TO
LEARNING STYLES

BETTER ACCESS TO MATERIALS 1
CONTENTS

MORE POSITIVE INTERACTIO
WITH CLASSMATES

MORE FREQUENT INTERACTIQ
WITH TEACHER

MORE POSITIVE INTERACTIO
WITH TEACHER

N
\‘
[y
w
\‘

[oe]
=
SN
(e¢]

[EEY

[EEY

=)

w N
©

(o] ~
=
[(e]

=

© o
N

Figurell. Results of the response obtained from the perception questionnaire,
Likert scale.
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In addition to the closednded quegins of the Likert scale, there were 4
openended questions:
1. Which teaching characteristics or activities have helped you in
your learning?
2. Which didn't help you?
3. Give us your opinion with regard to the exercise of competencies
4. What improvements would yaatroduce?

The results of which are shown below. With regard to the teaching actions,
activities or characteristics that most aided student learning, the following were
ranked in order of frequency cited, and more than once:

1 The type of exercise of comigacy
9 The use of active, experiential methodologies in the classroom.
1 To experience deeper learning
1 Significant activities
i Collaborative work in the classroom.
All these factors are shown in the coding diagram in Figure 12.

Competencial Evaluation {10-0)
1

Teacher's Emotional Competencial (10)

Videos the day before (1-0)
" 1 ]
Experiential and active Methadologies(é-0) ] Autonomy (1)
L I
| ! See self-progress (3-0)
Concept Explanation {1-0) h \ 1A
3 7\ | { ,"
Deep Leaming {1-0) \ \ \ .; Weaningful Leaming (40)
. \ \ |\ “!' / v

Ganification (1-0)
Collaborative work({20)

LN | .

Aspects that improve leaming

Figure12. Diagram of factors that benefit learning, according to frequency cited.

All these aspects are supported by the following quotes, obtained from the
openended responses:
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"The flipped classroom seems to me to be a really interesting initiative
that has allowed me to improve my learning"

"I've noted that the activities are easily transferable to-tdalsituations,
conducting discussions and initiatives that can be found in daily life and | think
that this is also an essential part of leargin

"l think group work is very important and helps in our development and to
learn as a whole".

"The type of individual exercise"
"The practical activities related to the videos"
"Go over in the class, the key points seen in the videos"

"l think group work is very important and helps us to develop and to learn
as a whole".

"The teacher's close rapport and friendliness (encouraged us to take part
in the discussion)"

"By looking at the theory by myself with the videos and then doing Kahoot
and testsn class, I've been able to see what I've actually learned and what |
still need to go over".

There are basically two aspects that have not been of benefit to their
learning:
9 Collaborative work is not always beneficial.

1 They are not accustomed to teamwirkhe classroom.
This is shown in the diagram in Figure 13
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Lack of collaborative work in the classroom
Collaborative Work (2-0) (1-0)

* g

“1 ".

Aspects that did not benefit my learning

Figure13. Diagram of the factors that have not had a beneficial impact on
learning.

The students gave the following arguments:

"Sometimes, in the group work ahass (with the Webquest) we weren't
very efficient when left to our own devices. | think that the problem here lies in
ourselves, as we're not used to it and we're too laid back, we don't consider it
to be a very productive hour"

"If you're unlucky enougto be in a group that doesn't collaborate much,
then you either become demotivated or work three times harder than you
should".

Finally, the students were asked to give suggestions for improvement.
These suggestions are shown in figure 11. The followreganked by order of
frequency, from the most to the least cited, and always more than twice:

1 Do something similar to a omminute paper after watching the
video and take it to class the next day.

I The task assessment rubrics should consider the prandssot
just the result.

9 Collaborative work should only be performed for some tasks, not
all of them.
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Figure14. Coding diagram linked to the suggestions for improvement.
The students' responses are detailed below:

As thegroup was large and the levels were very different, | occasionally
became distracted and stopped paying attention. For this reason, | think that
the initiative to work in small groups for certain topics and then have a general
discussion is better thanrdictly having a general discussion in which the same
people usually do all the talking.

Correction with rubrics doesn't make sense if the rest of the written work
is not taken into account. One of two things can happen, either the rubric
covers everythig or else, when using the rubric to correct the work, a lot of
content will be lost and you may end up assessing things that are not so
important.
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Having the opportunity to present some work, such as the Webquest or the
teaching guide, before correction.

It would be of interest to start the practical work before or else to ensure
that this subject and the rest of the generic module were done at the same time
as the practical work, in order to apply what we have learned and to use the
practicum as a learmig guide.

| would suggest the Oridinute Paper be used as a way to control class
attendance. Writing always encourages reflection and, in this way, people
could bring in their notes to comment on the topic to be developed in the next
subject.

Improve tle pace of the videos and with an index because, at times, it's
difficult to find specific points in the video in order to go over concepts.

I think that videos with examples or anecdotes could enliven the flipped
model. For my liking, another less authative approach is still missing.

I would add, going over the theory of the videos in class. Because,
although it's true that, at the start of the class, the teachers asked us whether or
not we had any queries or doubts, many of us had in fact watchetidos a
number of days beforehand and we'd either forgotten what questions we
needed to ask, or we weren't easy about asking just like that. | think that a
quick recap would open the way and would allow us to bring to mind any
gueries we had, so as topnove our learning.

4. Discussion

The Flipped Learning model and the use of digital technologies in the
teachinglearning process is still considered to be a somewhat groundbreaking
way of stimulating learning. Although, in principle, students may fedlttie@a
pace is very different to the one that they are accustomed to, the large majority
of students generally prefer this methodology to the traditional one. Students
discover an active, significant and deeper learning system, leading them to take
decisiors, to greater collaboration with their classmates and to a more positive
interaction with the teacher, compared to other teaching models. Students
indicate that this model improves their learning processes, adapts to their pace,
allows them to select thematerials and to check their progress, leading to
increased performance. However, there may be no significant differences
between the grades achieved in this subject and other subjects taught in the
traditional style.
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As has been observed in other reshatudies, the Flipped model requires
clear instructions at the beginning, as well as arsdlint attitude and the
ability to put back any doubts and queries until class time; students are not
generally accustomed to situations of this type. Howeveclaiss activities
then become significant and operative. Whenever we have asked students as to
the amount of time dedicated to this subject compared to other subjects taught
with other teaching models, the general opinion is that they didn't need more
time and, at least, the same amount of time. Another aspect that is generally
much appreciated is the-alass collaborative work although, on occasions,
students request that the assessments should not always be based on team work.
Finally, the digital toolshave not only facilitated the learning process of our
students, but have also indirectly allowed them to be trained in digital
competencies. This is something that is highly valued, as it generally makes
learning enjoyable, offers creative possibilitiesl athrough the use of gamified
guestionnaires, students can assess their own progress throughout the course.

In short, a study that was highly valued by students and which has offered
some extremely positive results for the students and team of teatikerS he
suggestions for improvement have been taken on board for inclusion in the next
study.
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Appendix

1 CG2 Plan, develop and evaluate the teaching and learning process by enhancing
educational processes that facilitate the acquisition of the respective competences
of the respective teachings, taking into account the level and previous formation of
the stulents like that Such as their orientation, both individually and in
collaboration with other teachers and center professionals

i CG5. Design and develop learning spaces with special attention to equity,
emotional and valuesducation, the Equal rights awgportunities between men
and women, citizens' training and respect for human rights. Human relations that
facilitate life in society, decisiemaking and the construction of a sustainable
future.

1 CG6. Acquire strategies to stimulate the student's effudtpromote their ability
to learn for themselves and with Others, and develop thinking and decision skills
that facilitate autonomy, confidence and initiative Personal information.

1 CG7. To know the processes of interaction and communication in the classroo
to master the skills and social skills necessary to Promote learning and coexistence
in the classroom, and address issues of discipline and conflict resolution.
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EC1. To know the characteristics of the students, their social contexts and
motivations.

EC2 Understand the development of the personality of these students and possible
dysfunctions that affect learning.

CES3. Develop proposals based on the acquisition of knowledge, skills and
intellectual and emotional skills.

CEA4. Identify and plan the resaln of educational situations that affect students
with different abilities and Different rhythms of learning.

EC5. To know the processes of interaction and communication in the classroom
and in the center, to address and solve possible problems.

CE21. Enourage a climate that facilitates learning and vathescontributions of

the students.

CT2. Acquire skills and skills for team leadership.

CT3. Develop creativity.

RA1. Understand the main theoretical perspectives in learning psychology.

RA2. Know theindividual differences in the learning process and the main
problems related to it.

RA3. Acquire tools to design educational proposals that facilitate learning and
development in the context of secondary education.

RA4. Know and understand the main chaeastics and changes typical of
adolescence.

RAS. Develop strategies that allow students to help their social development and to
deal with crises characteristic of this evolutionary stage.

RA6. To promote sociemotional competences in the classroom.

D®b or ah Mar tworks oREadulty2ofgedueation on Complutense
University of Madrid in Spain.

Ra ¥l Sant i avgorks ondraauly of Education on University of La
Rioja in Spain.
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2.7). Based on-test was confirmed by the gificant difference between
beginners and advanced teachers (F = 2.75aphue = 0.006). The average
rate of burnout among teachers was in the teachers of first grade of primary
school (BM = 2.72) higher than in teachers second grade of primary school
(BM = 2.16). On the basis of thadst was confirmed a significant difference
between these groups of teachers (F = 1.1%2ajue = 0.036).

Key words stressors, teacher, primary school, burnatgnsequences of the
stress, coping strategies.
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J. KSivbhd&ayvTis. 5harkyosg@Quj enupv¥yhorenia do
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7 F8za sl abnutiijaed¥ink@ennsoast nedok§8gdge koncen
dopwugSa sa v pr8yizich®bSagbpavu] % IV
okrem pracovnlich sa nar¥%gaj % aj s¥%kromn®

1 Kompenzovanie vyhoreniani e j e to priamo jedna z f 8§z
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povolania vzdal. Bepéspdb¥vnwnjposat djol egoivn

tTm pozvoOna strg§caj¥% z8ujem o pr8cu. V

naj radgej nechal | o najviac pr8ce ostatn
3 Pr2]liny vzniku syndr-mu vyhorenia
Na vzniku burnoutu sa v pedagogickom prost
Niektor® maj ¥4 spojitosS s riegen2m a zvl 8§dan2m
pr&8&ce, Nalgie s individu8lnymi vlastnosSami
25) uvsg§dza, ge so syndr-mom vyhorenia sa
z8kl adnTch a st rpeaddnyl crhe | gakt2lv.n el dneajd eprg2 ch ul
vstupovali do pedagogi ckej praxe s naddgen?2
ceste poznani a. Pot om, ako s a stretli S n e
vzSahmlii teOskom zbore a radom Nalg2ch pro
charakteru sa u nich objavili prv® pr2znaky
ao . Vi gRovskl (2005) tento stav opisuj ¥ ak
nami esto hOadania vhodnlTch alternat2v svoje
na |l oveka, koomlj enega¢edpalkt2ve deformuje
Tak®hoto wuliteOa @¢iaci netegi a, ale s¥% mu
vidieS dtvody probl ®mov v sebe samom.
Dvojica autorov C. Hennig a G. Keller (1909
ohrozeniamp r §cé Oawv.i tDelia ich do gtyroch obl ast:
nasledovne:

7 Individugl ne ipsseynt hz acrka@N wjr’a |ld smgbnosS s re
al ebo proakt2vnym z8kl adnl m postoj om.

postojom s%¥% n8chylnej g2 nagasjti emsa a v ast
inTch. Proakt2vna osobnosS si tvor2z svo
pr2tomnosS, prij2ma za seba zodpovednos &
JednTm z psychicklch ohrozen2 je aj ne
| l ovek m8 vplyv na udal aktoi aucvha.g ufj &l eaj jied
stratu alebo neschopnosS n8&8jsS v prgci k

7 I'ndividu8l nel dery autoe ladia nedostatok rezistencie
(odol nosti) organizmu vol. stresu a nezc
fajlenie, konzum8cia al kohol u) ;

7 Ingtitucionigtmei ¢gpe 2 loi nnyegat2vne ptsobeni
prostredia (zl ® osvetleni e, vysok$§8 hil
priestory, gkodlivg kl2ma gkoly). Takt.i
vyjadruj e kr 8t kodob ¥, moment 81 nu Situs§a
pi ebehu min%ty alebo jedn®ho dRa, zasaht
gi akaphayvRuje jeho psychick?vs rovnov§hu (
Vznik stresu mtge byS vyvolanT aj zvlige
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gi akov % triedach, nar ugenlani vzSahmi
nespokojnosSou s veden2m gkol y:

1 Spol ol ensika@& oprs?tiriessyory tu p!'sobia vgeobe:
rodilov vychovaS dieSa a wudrgaS si S n:
vplyv mn®a&il2edkuw | oho slabne rodinng vich
spololensk® ahddreds&re | profesie.

V r8mci zi sSovania pr2]lin vyhorenia u ul.i
gkt sa uckdchui9®9f ADD1vvIiskum pod veden2zm V.
(2001) . l glo o urlenie siedmich hlavnlch s
umiestnlopraco n ® preSagenie uliteOov, na druhom mi

I

a ha treSom probl ®my, ktor® vypl vaj ¥ z ko
(2006) zasa poukazuje na prs8cu gpeci 8l nyct

uliteOov, ktor?2 musi a z@j§gaS im8remky vipelBa e

kontaktursé$zdg®@midrehom a stupRom postihnut.i

gpeci fick® potreby v obl asti vzdel 8vania a

citlivo a individu8lne. Tieg uv8dza zauj 2 ma

i20 % @dvtje postihnutTch vysokIim stupRom v\
t

Tch slugobne a vekovo najstarg2ch.

eOom n&8§gho vIiskumu bolo zisti$§, ktor ® s
uliteOov z8kladnTch gkl ,a askp® s%bypr ejkdwni st
ulitelia zvl8daj¥% stresov® situ8cie. Sk Yama |
z8kladnTch gkl z hOadiska dOgky pedagogi ck
na ktorom respondenti ptsobili.

4.2 Viskumn® ot 8zky

Na z8klade viskBumn®hoy meide®di smasl|l eduj %ce
ot 8zky:

1) Ak® stresory pltsobia v pr8ci uliteOov z§&KklI
2) Ak® s¥% npjépavejgieesu u uliteOov z8kladnl
3) AkTmi sptsobmi zvlgdaj % ulitelia z8kladnTc
4 Ak§ jevythcrreania uliteOov z8&kladnlch gktl

pedagogickej praxe?

5  Ak§ je miera vyhorenia uliteOov z8&8kladnTlc
z8kl adnej ¢gkoly, na ktorom ptsobia?

4.3 Met-da vIiskumu

Vo vi skume s me pougi i negintejandar di zova
provenienci e, pri tvorbe kt or ®ho s me s a

met odi kami . Prvg z nich je metodika, ktor

96 PEDAGOGI KA. § R, r2pb |



rumunsk8 dvojica O. Clipa a A. Boghean (2«
zamer anl na zi svdargaiseesusut|rietseol rioevk aMG. Ptvodnl
dotaznzk spom2nanich25aupotibgteserkpozost §val

vyskytuj Yocrigchi sual i v e Oa, 10 pol ogi ek Zamer a
splsoby zvl 8dOoanpal osgireeks,u kat or ® predstavuj %
problv@mkovMreago/m dotazn2puvedel olyudb 1 st zesor o
15 stresorov, rovnako akopv! vodn e | metodi-Keup R’;oky?;dmvanT ch

gk8l ou. Zoznam st &sorov je uvedenl v

Pri zisSovan2? prejavov stresuzkomr8ci ul it
autorovCHenni ga a G. Kellera (1996), ktorz vo
individu8l nych kproejl &\hovs met rveyshur,al 4 16 prej
(respondentii na gk&8le od 1 do 5 mali oznal i
probl ematiogkl ch prejayv

S% asSou nage|j test ovej bat ®r iEe bol aj do
Aronson (KSivohlavl, 1998), ktorT je zamer ¢
lde o 21 virokov, pri ktorTch mali responde
na gk8&8le oad 71 ((wmgdkyy.) potazn2k BM zohOadRuj
syndr - mu vyhorenia (fyzick®, emocion8lne, p
gt andardi zovan®ho dotaznXKiBavohgazxd (d9980| e
Pri interprets8cii psychiclh®idav ylrgreaniya ( Brive
stupeR vyhorenia):

7 BM 2 a menej = dobrT visledok

7 BM 2,1 ag 3 = uspokojivl visledok

7 BM 3,1 ag 4 = kritickl stav, odpor%|l a sa
1 BM 4,1 ag 5 = pr2tomnossS vyhorenia, treb
71 BMJ5,1 aviac = alarmihc i stav vyhorenia, vyhOadasS o
Reliabilita dotazma&dgkeaj BwW swywkrnzegv alzaorwke v
mi eru (Cronbachova alfa = 0,877), samozrejm
pologiek vo viskumnom n§stroji

Dotazn2k vliastnbgpapooaknoeworen¥%i e§8popku za

vliastn® spltsoby zvl&8§dania stresovich situs§c
Testovy¥% bat®riu vypORal i respondent i anon
spracovan® pomocou pr &dPrS&Emu2 OMi cB mlsa f v y UEKicte:
deskript2zvna g t feekvensi¢ iakiaer prev] poypi s stresor

aprejavoyv stresu. N a z 8 k-WikaV etest)t sas t u nor mal
preuk8&8zalo norm§8lne rozlogenie premennich v
Nal ej vyugild. parametrick® gtatnstick® met -
att est pri teskompar?alrmejdiadalvl ve .
44Charakteristika viskumnej vzorky
Ng§g vIiskum sme uskutol nili okreses i ed mi ch z 8

Povagsk§ zBiy satsrtindd oa sa WbskEOmn¥sppnodknt s ne
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k

gt arlt fa

skumnT
ateg-rie,

yberal i e ndo st8kd m@hroe
|

g 5

ako 5 rokov praxe)V1 s k u mu

(40 %)

uliteOov

adost upnf vsvnlabheer

kt or ®

sa z%%l as

vniabgeer uv 1 s kumn®
sVYdbohOadizsllked i HOJgky | pledden gogi ck ej p
J . Pr Tcha
roklovt @® aa e piecakt § (sAtpaekidalgiozg§ ci a

(60 %)
Vizé O@d o dne nrt

tnilo

zal intzklyn2 kolvet

zachovas

anonymitu

(2005)

20

z8mery

opisuje a

ul

responde

viacerlth) giathes ss@at abpzhbdl hevrvaS na vypln
pohlaviaa e 81 n e j dOgky pedagogi ckej praxe.
TabuOka 1: MR@asdiosnklenddgky pedagogi ckej pr axe
= . Abs ol Y%t Rel at ?

DOgka pedagogic pol etno| pol et no;g

UliteO kaliatol 20 40

UliteO expert 30 60

Spolu (N) 50 100

Vr8§mci premennlch smalsd eDoxvhadl iz phdraav rs!
stupRa z8kladnej gRomer, wlai tke @aw nmz plt.sodi lal. .
vhagej viskumnej vzor R0 vNnakl, . j . 25 (¢
TabuOka 2: MHR@sdpiosnkde nstiuwRa z8kl adnej Jgkoly
StupeR z8kladne Abs ol Yt Rel at 2

pol etno| pol et no

| . stupeR z8kl a 25 50

1. stupeR z§KklI 25 50

Spolu (N) 50 100
4.5 Viskumn® zistenia

Naj | asstesetjrgé sory pltsobiace v pr8ci uliteOov
Respondenti wvyjadroval: subjekt2zvne stanovi
5 (extr®mne stresuj Yce) kichpédagodgickef i m stresor
pr 8ci Za extr®mne stgaeasdv@|voelsiva eajaj pbasgt
pr2tomnosS ¢giaka sewzdpk8v8taAymmi pevicbhbamb,
|l egi sl at2vne zmeny a spololensk® ohodnoteni
oznaluj¥% svoje Nalgie vzdel 8vani e, pl atov®
funkd 2 | i pr 8cu nadl| as. Ak o nestresuj ¥Yce f
pedagogi ckom zZzbor e, vzSah S nadriadenl m

dokumenttSabh eOkeV 3

stresorov.
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TabuOka 3: Stresory v® ppddcda urmiidgreyDov n?2(masma
z8vagnosti)

Stresor Priemern® h

Last® zmeny vo vzdel 3,62

Giak so GVVP 3,40

Spol ol ensk® ohodnote 3,16

Pl atov® podmi enky 3,12

Zast 8§vanie viacerlch 3,08

Perfekcionizmus 2,72

Rutina 2,62

Pr of dmne uzoamig 2,58

Komuni k§cia s rodil|l m 2,54

Pl asS na Nal gom vzde 2,54

Pr8§ca nadl] as 2,54

Materi 8l ne vybavenie 2,54

VzSah s nadriadenlm 2,28

Vedeni e pedagogi ckej 2,20

VzSahy v pedagogi cko 1,82

Naj | agtejega gy estresu u uliteOov z8&kladnlch gk
Respondentii sa Vv druhej dotazn2kovej pol o
(ni kdy) pogessthggdym krejavom stresu. Za |
pokl adal i fyzick® vylerpanie, psychick® vyl
bol esti hlavy a vn¥%torn® nap?2tie. l de o s ¥b
stresu, ktor® maj % nesk?tr za n8sledok vznik
zaradil i medzi prejavy stresu, ktor® sa u
vyvol §vani e bamf lei kstao v i evgyehrli u probl ®mov,
zmene povolani a, vyhT banie sa kol egom. Res
prejavy stresu vo fyzickej a psychickej obl
ako naj menej t aobhu Gkzee n %4. uW 8 dz a mtg priemern®
jednotlivlch prejavov stresu. Napri ek tom
anallzou (Pearsonov korelalnl koeficient) z
uul ite@oektar T mi pr esjoacvingil n esjt r eoshul a svt i e xi

signifikantn® komiadvghorem@apvry 2@mynouNayhl bam
sa kolegom (r = 0,367**), miera vyhorenipsy e mennou vyvol 8vam konf |
(r = 0,308%), miera vyhoreniagr e mennou vyhlbam sa riegeniu

= 0,486™). <
TabuOka 4: Prejavy stresu v prS8ci uliteOov
‘Prejavstresu ‘Pri emer n®
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Blvam psychicky vyl erpa 3,34
Blvam fyzicky vylerpanl 2,98
Trp2m bolesSami hlavy 2,76
Som n § cchhyol rnol b §km 2,74
Som vn¥%torne napatl 2,72
Zl e sp8vam 2,50
C2tim obavy zo zlyhani ¢ 2,50
Nem&m radosS zo svojej 2,30
Pochybuiero svojich profesi 2,28
C2tim sa bezcennl 2,24
M8&m probl ®m sa s¥Wstredi 2,16
VyhTbam sa %l asti na Na 2,08
Preml gOam o zmene povol 1,96
VyhTbam sa kol egom 1,66
VyhT bam sa riegeniu pr( 1,66
Vyvol §viymn konf 1,40
Splsoby zvl8§dania stresu u uliteOov
Respondenti za najl astejg?

sptsob zvl 8dani

spojenl soispgp8akomvay oddych spojenl so gpo
{Lkazoe 1 Of
7 mwStEANSY |
Graf 1: Sptsoby zvl gdania stresovich situg§c
Mieravyhoreni a ul it eOQov z8&kladnTch gk?tlI
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Visledky miery vyhorenia sme komparoval.i n
praxe a stupRa z8kl adnej gkol vy, kde respo
priemerns§ cel kov § mi era vyhoreni a responde
uspokojeidvolk .viPsrl2t omnosS psychick®ho vyhoreni
zisten§8 u troch respondentov a kritickIl s

uj edn®ho z nich.

40
30
20
10

O T T T T T
2a HXZM oM nxXmMm 51la
mene;j viac

ml oaztgiayl

Graf 2: Hodnoty psychick®ho vyhorenia respo

Mi era vyhorenia uliteOovd z€&JkydnTch gkl v
pedagogickej praxe

VIiskumnl s¥%bor smeizalkidatl ol n2 kimv ud i t kiObe O
pokrolilTlec h Pri vymedzen?2 obpdceebsita8,vakedy s a
byS uliteOom zalliat o st %rmoldni § mepsaslainivs v
uvgdnlich rokov. PodOa J. PrTchu (2005) sa v
vliastnost 2 experta kladie do obdobia ©po p
Priemerng8 miera vyhpaknaanolbmidlkow uUBMt=08Yy I
ako u Uulpiotke®@dv | Tch. (BM z§RI #@stebolpougi tia t
potvrdenl signifikantnl ropgpdkeo!| medmi @Fite
= 2,75; phodnota= 0,006).
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50 +~
40 +
30 - m! 6AGISEAALI (
10 ~
O T T T T 1

2a HZM 0oZM nXm 51a

menej viac
Graf 3: Porovnanie psychick®ho vyhorenia ul
praxe N 5
Mi era vyhorenadnbtht gbblv v8kKBvislosti od st
gkoly, na ktorom pltsobia 5
Priemern8 miera vyhorenia bola u uliteOov I
ako u uIsHtuepCRoav Zld .(BM = 2, 16tgstu boNa z 8kl ade
potvrdenl S|gn|f5|kkua|m|tmam|r ouzldn#uﬁlr@m/ed(zﬁ = 1,17
= O, 036) . KritickT stav (BM = 3,1 agv 4) wuv§
20 % uliteOov II1. stupRa. Pr2tomnosS psychi
al armuj Yaceho stavu vyhoreng@gi §d BM 6| i1t @aOwv ac
I stupRa.
60 -
50
40
30 - ! SAGISOAAGC
20 - B GAGISEREAG
10 A
0 T T T T T

2a HXZM oXm nxmM 51la

menej viac
Graf 4: Porovnanie psychick®ho vyhorenia ul
gkol vy
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4.6 Diskusia

C|e00n1 ng§gho viskumu bolo zist
adnlTch gktl, akb®,
daj ¥4 stresov® si ci e. Sk ¥Yama |
11 z hOadiska dO ich pedag
na ktoromStrams@winldiens me SbviskumnTec
pskuvnenje j v Testm&®z kzyi st i | i, ge za extr ®mne

pr8ci povaguj ¥ wulitelia najlastejgi
el §vac? mi potrebami, |l ast® | egisl at
teni e i ch pr 8ce. Akooj @ e Nmil gisér es uj
vani e, platov® podmienky, Zzast8vani e
|l asto diskutovan® stresov® faktory,
lia verejne poukazovas. lch riegenie m
Imeetn2av.n aP ozd o b n ® ©.iCépa @ A.iBaghearv(80d53 a a |

vI skume mi ery ptegbvan®hb bprofssi r e s ar oav Y
iteliek MG, kde autorky napokon kongtatuj
2 geni eulsttreecdow Wy bad apr gcamezraanB8i amzny c h
acovnlch Akodmnesbkesuj %ce faktory s a uk
dagogi ckom zbor e, vzSah S nadriadenl m
kument §cie. AutMr kir Mvc dodadsm@21Gy,B)gae medzi
avn® zdrro§melist e®skejv profesie patria n§r
zky plat, lasovl tlak, nedocenenie pré8ce
jektovaor gani z 8\&s v igsklanlsyt.o ts® ménghelaches t i | a V.
015) , ge na cel kaV¥%t agha kipjhen ®0S pr §ce u
!iato!n® ol ak8vani a. Ak tieto nie Ya nap
spr8cou. Vget kT ch patn§sS stresorov, ktor ® ¢
praxi, pltsob? na ullteOa ako tenzi a, ktor
nadriadenlmstoalkhj sebou amlm. Gkol &m | ast
priestorov® zabezpe Ienle, ulitelia ¢giadaj %
so gpeci 8! nymd e lvE vcahco?vmmio potrebami a odmiet
prisptsobovaS novim | egi glkatl st vyem sZmemosm.e b2
avgak komplexn®. lde o veOmi aktug8lnu ot 8§z
vytvsg&ra novIl N&grodnl program rozvoja vIcho\
Uliace sa Slovensko. Okrem in®ho treba zol
najvyggeijepdlyat(éewwajsStna Nal gom vzdel §van?2, a
predstavuje Nalgiu plej8du stresorov

Vdr uhesjkuwinej zat §lzakset T prejav stresu pokl
fyzick® vylerpani e, psychick® vylerpani e,
hl avy anap%toen®Teda prejavy, ktor® m!gu na
syndr - mu vyhorenia. Ako zd!'razRuje VO svVoOjc
D. Kopl anov§ (p2sOy0c5h)o,s ocli i8d chokbdsiff f € kKt 8 umi si ac

é; ktor ® s
kgrmej avy st

<@ NCcCc
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soci 8l nym prostred2m vk'm8pot \rdinlaigopnr opbrl2@p

sprobl ®mov T mi _gi akmi a pod.) mige maS v&8gn
zdravie wuliteOa t1m, ge indukuje v organizn
l atent nl mi gkodl i I mi ngsl edkami schopnl mi

T
i v

syst®mMv Pepel kovg (2011) potvrdila, ge uli
s p

vli znamne mene|j okojnz neg pracovnz?2ci b §
OEConnora a V. A. Clarka (19%a)eswypml§Tva, g¢e
profesi a. Preto je peltarBo® yvipohyloswejvealot
inTm odpolinkovim |innostiam napom8haj %ci m
nap?tia, k t oprieBehisstresavgj teakder i | o v

Vtretejkumne]j wlt iStz&lei a uvs8dzal.i naj |l aste
prekong§vapir8dcevometmaoddychom spojenim so sp§
dr uhej strane akt2vnym oddychom spojenim s
avenovanie sa z8uj mom z A sBoghdan (204d5). aut or ky O
VzhOadbobm, ngetivgrenid ot 8zku, respondent i p O«
vol il i sktr soci 81 ne ¢giaduce odpovede. Me d
val ginou pozit2zvne sp!rezpdeyso zisiehidndRni a stresu
Laukovej , S BuriTgdweaj a(2010), ktor?2 zistil:@ m
prostriedky ekupanpe ri ajudgiéeviasmtira al kohol u. Pot e
je vgak zvigenie fyzickej aktivity oproti
autorov.

Vr §mci gtskmutmejej vdonte§ zkiysti | i, ge priemern
vyhorenia vgetklch respomacten€owsbpokaj 2y 8,
visledok. Avgak 36 % uliteOov wug vykazuje
v T s k u mEontaBy.a R. Abouserie( 19 9 3 ; Kohduiek, : 2010 .
vyplynulo, gdge vo vzorke br%tuwslkiltchOaM ittrepdo v
miernym stresom a3 % t p 2 v8gnym stresom. Nemeck?2 psy
Hennig aG . Keller (1995) wuvs8dzaj Y, ge polet wuli
mierou vyhorenia sa pohybuje medziil20 %.

Priemerng8 miera vyhpaknatnolbmilkow @UBMt=02Yy
ako u Ulpiotkke®@dv |l Tch (BM = 2, -tesfjubolNa z8kl ade
potvrdenl signifikantnl rogdkeo!| medmi @Fite
=275;phodnota = 0, 006) . Tieto zistenia sa Vi z¢
keNge predpokl ad8me,daggmgulckbpel ipa asxodl| Isgo spr
vekovo starg? oproti zaliatol n2kom. S veko
viizikovom povolan2 tTkaj%com sa pr&ce s Oul
odolnosS organizmu vol. stresu. Naopak, sl
v aglz m ent uzd mtzimoing ma m. Lerstv?2 absolventi
prich8dzaj % do zamestnani a pl n? ol akg8van?z
pedagogi ckej praxe im vdgak | asto vezme ich

vyhoreniu.
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Vpi at ekumre|] smetﬁszilikpéemern% mieru vyhoreni e
uliteGov | . stupRa ZG (BM = 2,72) vyggiu ak
2,16) Na z &tkéd satdie lpwlugpotardenl signifikant
skupi nami ul i tho@mwt@F == 01 0B3;) .p KritickIl st a
4) uvsdzalo 36 % uliteOow upRtupRa oproti
Pr2tomnosS

psychick®ho vyhorenia (BM 4,1 &
i (

vyhorenia (BM 5,Javi ac) bola rovnako vyggia u ulite
miera psychick®Phoe@®@®pbopemip&Raus¥%vis2 s ich
pr8&cou s deSmi. Ulia ¢giakov z8klady, na kto
v sekund8rnom vzdel §van?2. Maj % girg?2 z8ber
nemaj Y aprob8ciu |l en na jeden uaphiebo dva pre
Samozrej me, aj v sekund8rnom vzdel §van? e
uliteOom splsobuj¥% stres UliteO ulz2 kagd
prisptsobiS aj svoj viklad. Neust§&8le pracuj
rtznych roln2kov,vagdtgregt Snaewmd Ismov I m

s pr §v agni2ank osva

Nage viskumn® zistenia vgak nemogno Z 0V (
pomer ne mal ou viskumnou vzor kou, ako aj
metodi kami pougitimi vo vIiskume.

Z8ver

Na z8kl ade namée ch¥%miysggaSe2 sumiefdenT mi autorm
uliteOsk8 profesia je pomerne stresuj Y%ca, %
vzdel S8vaaegaudlih®edadlanosu praxou. Med zi prejav
hl avne s @mytcihdilc®&® ®a probl|l ®mpr,axkt oord® §gaj pot o
hlavne na | astepmg@@it nwepuw2zdmavetnl oh probl

Uvedomuj ems¥%lsasnoget iv na Slovensku nie s¥% n
podmienkyna vykon8vanie .ulMarkskefpprmrlfariiea, k
vyplynuli zn § g h o v pasik (@krem komplexnejmo zi t 2 vne | reformy
gkol st va):

- spr2zsneni e krit®ri?2 posudzovani a psychi

uchg8douwll iotve Osk¥% profesiu (Koplanov§, 2005)
- dtkl adns§ psycholbwd®%ki§c h prlpirtasv@o v (soci
psychol ogigygyk @ ame®@ain® na rozv?2janie podst
zrulnost?) (Koplanovs§g, 2005) ;

- otvoren§8 mediali z§&8ci as pvajjeerkiTcchh saock t quk§d Insytcvho
apostaven2m dnegn®ho uliteOa (Koplanov§, 2
- podpori S vytvs8ranie poz2ciegkpliesk2o0dbornl
psychol - govi a, sodichl nangmpgdba@angovi aa aj

prevent2vnych aktivitg§ch pre uliteOov;
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- podpori S vytvs8ranie pozz2ci ?2 pre asistento
gpeci 81 ny miz dwell ghvoavwr? ani potr ebaimi (naprzkl a

- zjednodugi S postup v platovich triedach ul

- zaviesS z8¢gitkov® prevent2vne progr amy
posil Rovani a pozit2vneho s gmysle o Rat i a pri
hardiness potvrdilito u d %4ci ch ul i t eroivc W ko2 @1 D)WV;§, n

- budovaS na pracovisku pozit?2vnu pracovns

vn¥%t ornej pohode uliteQOov;
- pom8haS zvygovaS spololensk% hodnotu ulite
- poskytn%S odborn% pomoc uliteOovi Vv pr2pac
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Beat a Gitni alpébs®b2Gurmagovs8odbornsg asi s t ka
psychol -gie Pedagogi ckej fakulty UMB. _.0ju
hl avne na soci §rmeali iyzsS§ysoolrs Ngd tnimli o ga c kT c h

tr®ningov. Jej vedeck8 pr8ca je orientovans§
vikonove,j wno toisvt8actinel c ka rokoch s a venoval a

perfekcionizmuvy * znych s%vi sl ostiach.
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Vichovn® spr8§vani eaegmatsitele proso
spr8vanie det? predgkol sk®ho

Lenka Antal 2kovs§
Fil ozofi EkBnajaakul t a

Anot 8¢limahova formujeap8§aspnygyvapiost djieSaSa. N a
z8kl ade spr8vania deti2z rprveedsgnkk klosnk ® mbd § evimeek u %
predpokladaS ich Nabhedbvw®vspo€&lahi ebdobi ach
je spanoggm® ms patol ogi phkber tslrBovrandimd b 2, | i

dospel osti. Gt wdia sa preto zameriava na vzSe
vichovy “pamil e& d hangSrcehs 2@mosnocai §l nym spr §vanzm
det matver skejsvagjkiome r kvesn?2 kom. nal ej porovng§:

prejavovania |jednot thlapcdvahi edw|uahto.v \sTpsrk8wnamii a u
s%wbor tvorilo 28 wuliteliek ®Wateragkiegh gkt | a
roka z YplnTch rod2n zBratisavseothrkigic h mat er sk ch
Mi eru poug@g2vani amaztlioegki ek olvil chooymuw di eSaSu

zaznamenal i prostredn2ctvom upraven®ho dotazn?
1983) na sebavriapbskdri ap@ajpovMa@i eSaSa v 5
sme pougili Gk8lu soci 8l neho spr8vania dieSe

ul i t eOs k § -TF,drhenfPeesciioBl S@&iSl Behaviour Scaleacher
Form] (Crick, Casas, Mosher, 1997). mdiere prejavovania agresie

aprosocBl neho sprdgiveaewlcdatl asppcow rozdiely nepreuk§8z
Preuk8zal o s a vgak rozliln® pltsobenie vicho
achl apcov. Nage hypot®zy sa sl asti potvrdilii.
vzSahy so spr&8§van2m odetah2shoptelbkEyal popit2mpn
z8uj mu, dinmreedk!ts?lvendonsatsit ia vo vichove matiek. Gi
viznamnl vzSah so spr&8§van2m det2? sa nepreuk§z
zo strany matiek. Tieto visledky s¥% do znal nej
zahranilnich viskumov.

KOl ov®fygi ck§:; ppgdgkohprkolsocée Bl ne spr&vanie
vi choxy@ahovg8 agresia

Educational Behavior of Mothers, Prosocial and AggressiveBehavior of
Children of PreschoolAge The education shapes the opinionsl attitudes

and behavior of the child. Based on the behavior of preschool children to
their peers, we can expect the following behavior in other developmental
stages, which is to involve with possible pathological behavior in the
adolescence or adulthood.herefore the study is focused on relationship
between scales of parenting styles of mothers in complete family and
aggressive and prosocial behavior of children to their peers in kindergarten.
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It also compares degree of manifestation of different kindsebgvior in

boys and girls. The sample consist of 28 kindergarten teachers and 96

mothers of kids in age from 4,5 to 6,5 years coming from complete families

in severkindergartens in Bratislava region. Degree of using elements of

parenting styles in mothe towards their children was measured by modified
guestionnaire ADOR ( Ma-astepsmenkof mothérd. a n , 1983) f ol
For getting data of children behavior in kindergartens we used Preschool

Social Behavior Scalé Teacher Form (Crick, Casas, Moshet997). We

h av e n 6t differengenirddegree of aggression and prosocial behavior

bet ween boys and girls. But we found differen
style on girls and boys. Our hypothesis was partially confirmed. Statistically

significantcor el at i ons were demonstrated between the
and exercising hostility, positive interest, directivity and inconsistency in

parenting style of mot her s. He wasneEt demonst
correlation bet weerandauosomygih patemtingestyldes b e ha v i

of mothers. These results are largely similar to those of the foreign studies.

Key words Physical aggressign Preschool ag, Prosocial behaviar
Upbringing Relation aggression.

Pvod

Vpredgkol skom odbmmo® 2e mpeatdie,Saprscshoci §l neho
aj z8§mernej agresie, pretoge obfastiekong8va Nal
soci 8l neho, emocion8l neho, aj mor 8l neho roz
Prostredn2ctvom smpodapnmBlcmi as komd akz jua sdec
j. schaPpnesaSnpoxzd astn® konanie ol ami dr
itov druh®ho. To znamen8§, ¢ge dieS j e sc
z8ujmu ostatnlch, riegi S konfli
tr8cie e odl 2 geni epasteibcak ®o ds pd
i 992 dhi e6aSb ¢(GUIiovE, 2005). Po
tdd etSaa oobdob?2 prech@8dueh®m&uUj mom
Ve OkT viznam pre rozvoj sebaregul 8
Piaget Ko hl ber g maj ko ncecpec iced Imogrn§l neho v
sp8jaj¥% predgketekl mvek mor &8l kou di e
dieSa riadBkprmmkad®mid?2 a k
a trestu z
e

t komp
vhhcke,
Oa Hof

d sebe

i e s p
i

a
k
g
d

Vi nu,
aSa, |
r2 s¥% pre neho au
kp® bddeou§mPostu

by z8kl adov mor 8§l
8§

Ne— O O

[
vy hnwuS s al ebo
anor mg§m. J t o obdoble t

by nebol o schopn sebare ctomto spr8vani a
veku sa zal2na prejavov svedomie dieSas¢
nastavenlch gawkveoNei 8 6m, rakezmaaS zI| ® spr§vani
Zasvoje spr8vanie si samo vnYWtorne wudel 2 tr
Svedomi e rozvajrejsthy odmdenyodd | ov. Neodpor %l

t
2
Vv
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materi 8l ndAypnidme®ataesty. VytapSortad 8¢4a@a tak pr
uspokojenie aktu8lnych potrieb a agresivity

Vichova v rodine

Naznalili smerodjenevijcehodm@al eyitT m aspektom
di eSaSa. Vichova bipotlsooghi2c k Tsnpol Ui nd teOmi v
asebautvs8ran2en mso bfnoorsntoiv alnlioveka. Jej ci eOo
osobnosti dieSaiSmt eran @l iazj§ cz 2as&nagnkiicew ha zr ul no
viastnost 2, kt or® s¥%iegpolpolzensdkyne gif @d moe ¢

charakteru KPbhZelvlkead&rol9960)j, e Rpdéenai epSadst
najva| gfekplpwvich giestichrvb&bchokoeobt a.
gi vota takmer ivrtibneic Owelsmid,jen E&di spr2 sl ugn?2 km
naj | asrhagkpugabteom av1 znamnej giu rolu preberaj¥% o
aul i t e@@skonvgom veku (Manniov§g, 2007) . Me d :
rodi nn®ho syst®muvpaho¥aajbebnckabr Eébla]ia j
“uplne fsnilBivms,saa dysfpakdnwalj % Rodiande avlichov
prostriedky a met-dy. h&Raocepkso® vhtéaoalkc

medzi dodpeSadom (LS§p, 1996, Manni ov §, 20 (
kreci procite, teda nielen rodil ovpl yvRuj e
ovpl yvRuje spr8vanie rodilov. Rodil wvgak
autority vpemoy8 v a Shoddej énterakcii ks o v e s n2 k mi
avhodn®mu spr8vaniu (Manniovs§, 2007) . Det i
komuni k8ci a, reondoilnne® tseppollool M ®zBupgmnie prob
odostatnlch |lenov rodiny. RNegamnzwgei sSyin
hostilitavr odi ne, sz8kazpr ¥loaz ylolae n onve zr8oudjiienny ,0 | i
chaotick® riadeni e r eNhkovig2012]. Mi | ovanovi c, Bu
Aspekty vichovy, ktor® budeme- sk¥mas, vy
Schaeferovho md/atelhwd v quole 0 sd iSmanp zi 2 : kontr
(obmedzeni e) VSs. autloss krd vao s Sz h(oavk ceevpatv®csiSa) )
hostilita (odmietnutie) (Lam, 1997). Na Slovenskwlae s k e | republi ke je
zn8my model gt yriochh Kompiom&mit2ovod L8pa, kKtc
i ngwial tromi vichovnTimi ¢gtTIlmi od Lewina. C
prejavy dioe$Sdsoh wzSahu.kommpodm@ntsakloadnl

az§porni (dimenzia emol| n@h@nowz$ah(udi,memagiaa
vichovn®ho riadenia) (L8p, 1996) .

Prosocscipglgsveani e

Prosoci 8 ne spr8vanie sa snagilo vysvetl:i
autorov.My s i predstav2me defin2ciu od P8l en2ka
prososprBEwanie ako Amet i Qadskomrepa§voani, |
zasahuj poldogemozan smécéd PeddzhOphérminafm. a
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Niekedy sa vyjadruje aj pojmomltruizmus Pr osoci 8l ne spr 8vanie s
spojen2m biologicklch vplyvov, osobnostnT
chova, vzor), motivalnbeppzrkaoaS,ni kzdyych
vek pomoakomu epijtecdl)niach faktorov (KaR¥
7). Najviac n8s zauj2ma8moci Behy mpbhev,
Vpobyv soci 8l nych n
nzkyr?2|[2i0MB) Pmo h

ossdceinEl alko zoedpiopedaoios &
e by I

dgkol skom veku je hlavnTm faktorom roz:
i nn d

e

a vysvetli$S aj te-r

<A NN

I

e

i ® prostredie (KaRkovsk§&, 2007). Proso
v tImragemdveISa vagidnat Beunp ¢ Ma¥.st ¢ hel,
aieg vichovnl mi gt T 1 mi rodil ov. V | eskc
h

r

I

I

=S ~0vc U o—<

(<®)
N

vn® gtlTly rodilov viac sobia na <chl
ol val.i citlive
ie je wviac o

0
gi eho ¢§kolngt ko® hvol s\keukne v e
y aodjl v osoci 8l ne spr 8§
0 rodi|lov (KaRkovsk§g, 2
Vo viacerTch viskumoch sa r kg§zali vz
al ebo aspekt mi wrl chooiy§ | rnoydn | © avan2m de
Krevansa a Gibbsa (199f)o uk azuj e na to, e odRatie | §sk-"
privip®ugridzoavanpebeit&asni §uje rozvoj empat
prosoci 8l ne slkhol8vapnl2e€027heo avojich visled
podobn® tvrdenia. tékoaj pras orii €h ne mpaptriSav,aniae
pozit2vnepmenpoe¢@q@® an2m r ond ialdad oma gkiod S& ow
veku ag adolescencii. Vyggianimjeawm empat.i
tendenciou lkagr es2 vnemu s p kol§ v2@08)i Wg d ¢ Z hjoeu vag a k_

dtl egi viwpdiak o nar §baS s op ossvkytouv afbu tdird Saodiu

QQ 0V < NDT —
—I—ZQJ O

3

a

v

0
p

1

0]
n

7
e |
o/

r—o-(n(
N QO

primeran¥% | 8sku. Di eSan eéperrdijeavsuvjoej hwo |lrio dri d mal
negat2vne em-cie, keN od ediek$3aSamenirelaa edii &d
vol i ditek Boalfdmuje jeha empatiu a progpdine spr §vanie (Kreva
Gi bbs, 1996) . Butl er (Z0G8)endep GRayat 2nhehc
vzSahu medzi prosoci 8l nyme zs8purj8§nwoam 2 mg ad ol e
nen8visSou, teda hostilitopredgkorakygmrodil
veku sa zistlipdobn® zi stenia ako pri vichove adol
zistila korel 88cia medzi prosamdiggloruym spr §v

mierou trestov voegluhggeummiheeduwdaloFeky v
Tento vzSah satses?eekhledridatk Bggracas awwci 8l ne spr

sa sp§Fjgmdevanzm poslugnosti od mat ky, | o

uaustr 8l skych det 2. Mogno teda pozorova$S me
Sanson, 200@PgnetadBramgoya (2014) taktieg s k Yam:
problematiku uw e t 2 pr ed gk ou vs8d@rhaoj %y e kque at epl o vV 0 v
smat kou poziptrzovsnoec isg84vniys\d sspr 8vanz2m, zatiaO |
zhovievavosS m8§ mregsdééivilynywmz Sapmr §8¥an2m de

112 PEDAGOGI KA. § R0, r2pb |



utrojrolnich det 2 char aktidraind tai cska cpr eaukko§ z el
citlivl pr2stup akzo psotdrpaonryu j ¥oid i Isopvt s ob vV e
prosoci§|nenhmet%plm&mawllskume sa tieg potvrdi
vichogtyldaesvaguj %Ybcim poug2van2m kontroly ak
ktor ®, naopakpreravy prosoci 8l neho spr8vani
Mansell a kol., 2003). Cornelller i ck (2007) vo svojom visku
odllegltosti temperamentu dieSaSa, resp. j
nekonzistentnou vron/duamvoetmpatleroddnelSaaSaa

vpredgkol skom veku. VzSah medzich tT mito dv
viskume pnega€zahom sdmedarie, ka oir®a di sponoval
behavior8l nou neinhibovanosSou, teda takITm
do | i mreamatj?s @ ak% wmgdokVvViokomt spktzbvan2zm ako d
behavior8l nou inhibovanosSou (Cornel I, Fric

Agres2vne spr8vanie
Mohl o by sa g e o bsepcrn8ev apnoi vee djaeS ,z agnee rtaont® n a
dr uh®mu (Bordens, Horowi t z, 200 8; P8Il en2k
aHorowi t za (2008) je za gres2vnu o0sobu o0zna
ubl 2gil a, pogkodila druh®ho |l oveka | i inT
Autori rozdeOuj ¥% druhy agresie rtzne. Mart:?
agresie svpi 0gj ceenr@ hcohg rzésiileov Kambi n§ci ou prian
nepri amej agresi e, v ea KOt8il wmietjy vws . fpadickietjy a
osem druhov agresi 2, ako je napr. fyzicksg
akt?2vna nepri ama agresia. Okr em¥ ni ch rozl
ai ngtrument 81 nu agresiu (Mavigdkhehn2 i009) .
pracuj Y4 vo vi skumozxjhavapu s agrseksriyotuo,u par o a Kkt
areakt2vnou agresiou. Spom2naj Y% aj symbol i
apodobne (napr. Crick, Grotpeter, 19%5wit, McMaugh, 2012). &i ch n 8§s
bud% najviac waSahma$§ hgzieska.
Fyzick8 agresia |je ublngO\laralederrhi®ahme fl @r
osobe mige spltsobi S rany Mmatielsés SRhopams,
da wWzSahovej agresie (po:

v
e
8

aj inej argurelsm,e tvend d

1995; Crick, ZahiWWa x | er , 2003; Ostrov, Crick, 2007) .
dnes sk¥%ma nielen fyzicgBedd@Koeol s&jl chz Slehadv!
VzSahovg agresia je podQ@a#ile)i aneazf{ Ond Skw®t ,
mani pul at 2vne spr8vani emyséelon® peugsdpyak®v a
naubl i govanie druh®mu. Niektor?2 autori ju vr
agresi e, konkr ®t ne ako ubl 2geni e dr uh®mu

sdruhTmi klamsit §hmym Vyl %l en2m (Crick, Casa:
Prilom Archer (2004) ju povaguje za takl t

prvky priamej, alebo prvky nepriamej agresiej ke j nepri ame|j forme p
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oettmakt amuse a( Arcleersoc2 @0 A, kon
e hrroyvyeshkP kazoz skupiny; a odmi et nut
Nz mr &kdaegnms2tk eewi o( Cri ¢k, i n Swi t | M
formou je priama konfront8cia (Arct
prostrkednvgyhvémanieab8hnénapr. ge ho
neurob?2 t o, |l o chce) (Archer, 2004
Gaf frey a deul?y p(r2e0digx)o | tsvkredioa ,v egkeu us a
priama vzSahov§ agrtes®m§ (adiperSeat osij e
takigd§vea najavo igsormr8gPoeohrdeéedn?ikd),r
gie vyug2vaj¥% nepriamu vzSahov¥% agres
m frustr 8ci ehi oolsoogbincoksitcnhl c©§ kllRatd oav | e
ie rozv?2janm® aja sBoesl ovlipnl ol svSao ur. o dN anj ap,

j Y roveskaéki ¥%r al (Bet dans mPHogowi t z,

(1971) tvrd? VO SVOjej te-rii soc
u sa d8 nauli S rovnakokaako ak®muko
prostredn2ctvom priamych trestov a

(observalnlm ul en2m) (tamtieg). D
h, |l asto rodil ov, ktor?2 s a t 8vaj %
vota RoHlairstenedg 2p6@poruj % a s2zvn
k s%% oni fyzicky alebo ve ne
|naje t 8 pri osvojo [
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Horowitz, 2008)R o d d vV a
soci-iSdtneogr al n®ho m s ?
vichove rodilov, p
zneug2vaj maktiaeng i e ¢
agres2zvnym, | ebo t
2009).

Predstaw? m&oQGko vi skumov, ktor® sk¥mal i
vichovnT mi gtT Il mi, ddgreasgpaektmmi |Vl crhroolyl ®ano
spr8van2mimol Cag2908a8) tvrdia, ge autoritat2vn
s
n

i
u vzni khdnejagr e
adamNjeodahedb 8
) reg2van? nei st ej

k®t o dieSa bude chci e

e
g |
n2
vng

VeSS
Va
S

SN N o

avi s 2 s fyzickou agr esi ouwruhdjiskand at predgkoc

aznaluj %, ¢ge tolerantnl gtlTl vichovy je pr
jeho pozit2vna s¥%vislosS so fyrickdhahovou agr e
agresiou diev] at predgkol sk®ho veku. So vz
tieg poiistiawanejs@wtorits8&rska vichova, al e |

(Casas &ol., 2006)Takt|eg vi-6gamecBar apgalanzeca (201
potvrdzuj e, ge toleranci a, resp. zhovievavo

sprobl ®movim sprg§van2m dzati a0 eldg kol Skh®hane x
probl ®movTI m s prt&wdm2mm ndad tk2y ang negat?2vny
UtrojrolnTch det2, eur -pskych Ameril anov, S
externali z8ciou ahr cosbt | i & nmol vm drecta?i | ovstvom
taktoeigl ovskI m petssupokl mhayakbkou mierou
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aobmedzenTm regpektovAmampakt omemiae 2dngSass.
medzi externaliz8ctbuvimprobb®mbovsavom, k t
charakter i sz § wjkrho megffstesideMansell akol., 2003).

Na lz&ke tTchto viskumov by sme mohli kongt a
vo vichove skObiirSekadnemmusizuvaasd krajnl spts
riadenia (pr2lig auton-mny alebo pr2lig di
PodOa d mdie§lrmad n®hdvme depusaagmies dieSaSa by
splsoben® tvrdim riaden2m dieSaSa, nekonz
monitorovan2m dieSaSa, slablm p02|t2vnym vV Z
dieSaSa (Patterson, DDa&iavpy £l g k o Ralmsmy a g 198
ml adgkoml skom veku sa zauj 2 mal. Gadeyne, Ghe
longitudingl hkbor emskumei |l iv, ge deti, ktorlc
vV 0 vichove nzzku mi eru obmedzuj Yac e kontr

probl ®mov ®ho spr8vani adayvaijncgi cthetviyso&tti |mnoiver
obmedzuj Ycej k o mlanej eloblematike sanzaoberglijeti \%
vpredgkol skom ag ml adg okah (2)¥padDupdorobe veku tieg
ak ol . (2012), komtré vekovoOm,oldold exi stuje
nekorz i stentnou vi chhoveu2 vnpoi |efkav@®van2m a
probl ®movim spr&vanzkmldi gRa03a2.) uarvcyagneb ep rae u |
ge negat2vna emo| n8§ expresivita mat ky p
probl ®mov®ho spr 8vamli ad d@iedkieoh pg leatlgduo | ST Do a
pozit2vnu s¥%vi slncesvch ondend zni  shpors§tvialni2trmou agk o | e
preuk8zal vo viskume s adolescentmi aj But |

p
0

Rozdiely medzi pohlaviami

Altay a G¢gre (2012) tvrdia, ge rozdiely
splsoben®opgi &V i z ghlapcomual i &kweINgte§rk sa okolie sp
odligne. Chlapci s nab§dasek?eajsﬁknTT .aS sl abos
Skir sa im toleruje agreszvne pr8vanie akoc¢
chvg8lgm®p avd e, gpesu g ®d o Ro @i lai a tieg | astejgi
pomoc dc®ram neg synom (Karsten, 2006), | o
prosoci 8 nemu spr8vaniu neg chlapcov.

Swit aMc Maugh (2012) zistili, ¢ge vzSahovg§ a

zastapemg guch dbaveku (Prab dof. Al i sekd® ge vyggi a
mi er a vzSahovej¥viagin@gtiieu § eni ewr ou prosoci 8§l

spr8vani a. Nepotvrdild@ vgak chippcamdine rozdi el
(Swit, McMaugh, 2012). Naopak, Martorkal. (2009) zistili rozdiely medz
di ev| ahlapcamivsap! soboch spr8vania a tvrdia, ge

veku s¥ diev]| at 8 Vi ac empatick® a prosoc
srovesn?2kmi na rozdi el-Waded (2003) la &Cpck,0 v . Crick,
Grotpeter (1995) tnvorvd® as prg8evanij ayvn®Kkpr o bel ®f
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agresi a, | i gi kanovahiapséw ,vidatieDA®| o ajdmnd
vyug2~vaj1/4 hl avne skryt® probl ®mov® spr 8van
odruhl ch.

Viskumnl probl ®m, cieO, ot8§zky a hypot®zy
T ®

[
Podstatou n8§ghmrohb kumnjdo psychol ogi cklT
vichovn®ho spr&8vania matky na mieru prejav:
druhov spriatael sakadjetdgkol e. Vichava formuje
spr8vanie di eSaSa. Na z8kl ade spr8vania d
roves N2 k om m! g e me predpokl adaSNailogg cmas!| edoyv
vivinovich obdobi amolnT mo patolsopgoijcekni®@n sspr §v
vpubert8l nom obdob?, | i dospel osti. Preto
sk ¥amas, | i existuje vzSah mieod, z i pozit?
d|rekt2vnosSoued1asuIteomn0m8)wu amdronk y VO vic
dr uhmi spr8§vania (prosaSaBbuné aprésan))edi
predgkol sk®ho veku vtoilé §,sviotjam rfoaketsarz kvoa.
by mohol maS amaj poegat2wvmej §?2 vzSah so spr
toho n8s bude zauj2maS, |i sa preuk8ge odli
druhov sg@r &viachldpeos. u

Viskumn® ot§§zky a hypot ®z
Viskum m8 nasledovn® viskumn® ot8&8zky a hypo
O Ktfoark@ or vy vichovn®ho S v Bk8m amerea mati ek s
sagreszvnym spr§van2m det 2 pmatdrgkéjo!l sk ®ho vel
gkol e?

y
u

Na z8kl ade v@g&kmuema Ba aHgmzeca (2014), kt ol
vyggia miera probdetmidyPbbsls®hr®&8varka negat?
sviteplom meddi efa8ompmsme stanovili prv¥% h

H.: Predpokl ad&g&me, ge existuje negatz2vny

Zz8uj mom ag@gtéesekvmym spr8van2m det ? predgko
rovesnz2kom.

Druh¥% hyngotv®z wos i | i na z8klade viacerTch
ak ol . (2012) vo viskume det? predgkol sk®ho
zistili), ge agresz2vnree dlpsi8evdamli ne rpoodzii It @ wsntev os

negat2vnou emolnou exprdgizwintyouv zSa@ h s tnrearzyi
ned!sl ednos Soaig rveos 2wingyho vsepra8 vankblm preuk§zal
(2014 ut rojrolnTch det 2. Gadeyne, Ghesquiere,
pozit2vnu l/4visIoséago‘ierse?lvtnzy\mnosp'r§vnslent2imekd
predgkol s kg®heoh oa g9 kmoll sk ®lya n elankem (2018 r aj g a

uvsg§dzaj Y, ge zhovievavl pr2zstup rodil a m1
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probl ®mov®ho spr8§vania dieSaSa predgkol sk®h
nasl edovn§:

Ho: Predpokl ad§me, ge emedzis hogtifites, pozi t2vny
direkt2vnosSounedastednmsSagramaitvingkn a

spr8van2m det?2 preddgkol sk®ho veku voli rov
O.: Ktor® faktory vIichovn®ékomsnge Svani a mat

sprosoci 8l nym Sspr8vanzm det dvemsmedkpkm| sk ®h
vmaterskej gkol e?

Tretiu hypot®zu sme stanovi-Gganzencoavu na z8§
aHanzeca (2014), ktorT preuk§g8zal negatz2vny
matiek aprosoci§|nym spr8vanz2m det 2 predgkol s
Manssell &ol. (200 3) dok8zal.i negatz2vny vzSah me d
Sspr8vanz2m troI\_jarIoIZnnhlchdvdoennl2 zal o g k ami vichov
adi rekt2vnosS). VoFrvicklaunme200d@nnesld as 2ac e pr
svvislos$ me dvzri o vnReokud reezmysatdeertt2nou v
k®ho vekuurldltd m earyppmi teenfech ment
oh visledku by sme aj napriek te

~ NT >
D X @ «Q
~ — 0 o

t \Y
gko
ade
[ zZu:
adg8me, ge existuje n gatzvny

o m-enditosu ednos Spruos mat Eehky

t2 preddgkol sk®ho veku oI| rov
Hanzec (2014) zistill, ge proc
0 vekut emSl oppzvid 2wvnBelda.Saddis|

o] tenia sme vytvorili.i nasl edovn¥

Ha: dpokl ad&8&me, ¢ge existuje pozit2vny vz
matiek apr osoci 8l nym spr8vanz2m det 2 preddgko
rovesnz2kom.

Oa: Existuje rozdiel cmedapc kwpwrgk@adgm di evl

2
k
d o]
u ®
Pr |
r ektu 3
r g§v e
a-6g
dgk
@a ®
r

o—ﬁwa_Iﬁw’—ﬁm

QoS5 -

t
t
k
sl
d
a
p h
P S
I

e
8va
Cga
gkol
a ®d
Pr e

veku vol.i svojim rovesn2kom?

Marton ak o | . (2009) zistili), ge dievlatsg§ s¥ v
neg cht@aprajmd@ pred ich piat-Waklerorokom veku.
(2003) aCrick sGrotpeterom (1995) tvrdiawT s | edkov m®mewvji gk vIisku
di ev] at§ prejavuj ¥% skryt %, vzSahov¥% agresiu
neg chthpapei azase | astejgie prejavuj v fyz
svojim rovesn2kom na rozdiel od diev]at. N a

Grotpeter, 1995; fick, ZahnWaxler, 2003; Marton &ol., 2009) sme vytvorili
nasl edovn® hypot ®zy:

Hs: Predpokl ad§me, ge dievl|at8§8 prejavuj ¥
spr 8varmrziSa h av e | agresie VOopDTr osvwna@ajnizm rove
s chlapcami.

PEDAGOGI KA. §R0Y, r2b | . 117



He: Predpokl ad8meejgeugchl apgggi u mieru fyzic
svojim rowersavdkoea® lvat ami

Postup vIskumu

V. janu§ri sme osobne navgt2vili riaditeOl
vBratislavskom kraliteQOkky/ ui athled ® ®tasal asi |
g Koy na vVvIiskumel i treiGkdyi,t elOkar @& sa z%Y|l astnil

podp2sali informovanl s¥hl as. N8§sl edne dos:
z8mer, obsah, ppord8nviae nklya svtins?kkuamujgj Bol i pogi
vyveseni e na n8stehku,prktet a3 pmattrke/b nmo hi nf
ovi skuméeit &8Okami /uliteOmi sme sa dohodli na
i m budivs plo zvytilialvem e | podobe. Dostaldi dva ¢
jeden druh ol2sleovasiichamrdiochmzanB Klowaowh pre n
zbezpelenie s¥WkMNamiga ddpbvedz2)slavanlch dot :
uliteOky. VIiber matiek, resp. det2 bol pr2]|
Kagd® dieSa, kt or ®ho matka sa z% astnila né
sme vedel.] primatell BdSo t d@atnad K1y2 kg ceoddm ®imue | i ek K
di eSaSu. iMem§prd2edI2u gai®s plo2zs2lcoi imalein kul i t e Oky
di eSaSa. N&§sledne sme sa dohodli, kedy si p
Po z2skan2 vgetklch dotazn2kosmesme d§ta z:
reliabilitu dotazn2kov a zi sPearsormvi vzSahy (
korelalnl «koeficient jednotlivich vzSahov)

kor el &atter2plotagrafov a oz di el y VO vidkgvleatspr §vani
achlapcov pomocou Manwhitney U-testov.

Viskumnl s¥Wbor

Viskumwl aatnilo 28 wuliteliek a uliteOov n
ovlichove matky bol rtoozhdoa nd a 2i0d®h mart &t8iml, 0 z1 2
odovzdanlTch dotazn2kov nebolo kompletne vyp
Vo vymedzea e | vekovej hranici, preto sme ich ne
sVYibor preto tvor? 96 matiek (matky <chlapco
veku, konkr®tne vo veku 4,5 roka ag 6,5 rol
roka, SD = 5,74 mesiaca, min. 55 mesiacov, ffa8. me si acov) . Ml adgi e
nebol i pre n8s vhodhadgemoonbhdowob?2 pjet ovg es pwu
dieSaSa pr2tomnl vzdor, ktorT nemus?2 s¥%vi s
vheskorgom veku.

Viskumu sa z%l astnili | biologitkgimatk® r odi ny p o:
abi ol ogi ck®ho otca, popr2pade s¥%Wrodencal s ¥r

zo gtmwatgrhkIBrhatgikstilavzs k ®ho kraja. VIiskum sn
siedmich matersklch ¢gkol 8ch (na desiatich p
nadedine&rima er sk® gkoly so giestimi pracoviskam
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Met -dy zberu %dajov
VovlI skume sme pre

1 kagdl kongtrukt zvolil:i
enie vlichovn®ho

Na zi st gtTlu rodilov sme z
dotazn2k ADOR; na zi st ekn®heo swerk8w asnmea psoau gielt|
Gk8l u soci 8l neho spr8vainila tkiOs&Ka&/Sd oprmud gk ol

Dotazn?2k rodilovsk®ho konfnMatd)lelaP.postojov pr
fdan, 1983ADOR] zisSuje ako 9i 15r ol n® deti vn2maj ¥ postoje
met - diyovro Z8kl adom pre tento dotjgzn2k bol do

upraven8 verzia Schuldermanovich. ADOR po
apostoje na z8kpadet tvoyghostilaghk ¢ ®ka®:vnosS

VS. aubmaed mslaednosa&kt oPrryv ®n edtvwao rfi a Y%pl ne kon
Sk-re totig mlajbeocthy SPivvwsddnkil® dvot azn2k m§ 5
pologiek, t. |j. desaS pologiek na jednu ¢gkg§g
dotazn2k ADOR (Biz2kov§, 2010) na sebavipov
veky, ale zredukopal ogisene ¢pof @zn2ka na 40, t

jednu gk§gIl u, k t o-boBlovdj stuppnico@ naempekpr hboBhn®) ,

(je prz2tomn® | iastolne), 2 (je =prztomn®) .

0,752 (pozit2vny z8ujempD, 682 =(di, 58It i(vhiotsa)i;
0,472 (auWwtocn-0mi6at)0 g nedt sl ednosS) .

Gk8la soci8lneho spr8vainubi de®@Sh&Saf or ma gk

[Crick, Casas, Mosher, 199IPSBSTF,VThe Preschool Social Behaviour §ca|q
i Teacher Form] n3 spr 84laonh ug 5500 se/diea®ha 3, 5
zpohOadu uliteOaul iVtyp@Rw aon@hed edhi Sa Sa. Da

sme dali prelogiS trithcét odprekovadnyk®me jvy
najl epgie varianty prekl ad@5pbdmigahekpolzogi ek
ktorTch 8 hodnot2 vzSahov¥% agresiu (U = 0,
agresiu (U = 0,926), 4 hodnotineh prosoci 8l n
hodnotia deplresdwvotyi avppryef tgguegohleviau vz Sahu kK
Pre pothroe bwl srkSugtiwt ame2 ka pougi | i pol ogky ne
prosoci 8l neho s pfrySzviacnki eaj, avgrSeashioev.ej Naa kagd¥%
odpoved®ddoove) gk8le (1 = nikdy alebo takmer
alebo takmer vgdy pravda).

Visledky

Pre potvi@ ni e vIiskumnkicBBt diyipot ®dpaved?2 na v
ot 8zky sme z2skag@gtatidatjiec lsqppm agroov@rl ames SPSS.
sme zisSovali pomocopo WP@iatr s\WhitnMyale p kor el §ci e
testu. Naj prv sa vgak kavherbiudOke rma deskript

S
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TabuGOkDe skript2vna

t ab u Oksap rp&rvednineenanl Tact h

achlapcov

Premenn( Priemer | Medi Modus SD | Min. | Max.
pozit?z2y 14,60 15 16 1,67 | 10 16
z8ujem

idievl at

pozit?zyv 15,11 16 16 1,38 10 16
Zz8uUuj em

1 chlapci

hodilita 3,65 3 3 2,08 1 8
idievl] at

hostilita 2,78 2,5 1 1,89 0 8
i chlapci

direkt? 10,35 10 10 2,27 5 15
idievl at

direkt?2 9,61 9 8 2,33 6 16
T chlapci

auton-m 6,56 7 6 2,21 1 13
idievl] at

auton-m 7,00 7 10 2,73 2 15
i chlapci

ned?!sl e 6,96 7,5 8 2,38 2 12
idievl] at

ned!sl e 7,02 7 7 2,50 1 11
1 chlapci

prosoci 15,52 16 13 244 11 20
idiev]| at

prosoci 15,37 15,5 14 3,18 8 20
i chlapci

vzSahov 13,56 12,5 8 4,83 8 27
idievl] at

vzSahov{ 1287 12 9 456 8 28
1 chlapci

fyzicks§ 9,83 9 8 3,23 8 24
idievl] at

fyzicks8 10,87 9 8 4,48 8 27
I chlapci
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Ot 8zka 1: Ktor® faktory viIichwoagkon®ho spr 8vani
smeresagres2vnym spr8van2m det? pomedgkol sk®ho
vmat er skej gkol e?

Hi: Predpokl adg&me, e existuje negat2vny Vvz¢
matekaa gr es2vnym spr8van?m det? predgkol sk®ho
Ho: Predpokl adg8me, ge existuje pozit2vny
direkt2vnos®ane,d?! suteam-omaSrue sAavtniyenk sgpr §van2m
det?2 predgkol sk®ho veku voli rovesnzkom.
Pre overenie danlch hypot®z sme pougili P
tT kwg Sahov med z i premennl mi . Visledky i
viznamnost. a bodkom¥el ea®bonkwvlefici entu me
agresi oas pkett2mi a vi chovy tmal i ©kweedgits, uaeden®
vzSahovou agspekbmi del éthasvuyOkneat2.ekNav z 8§kl ad
tTchto hodn?tt sme nepotvrdili adem v¥% hypot ®z
negat2vny vzSah medzi vbbbmaodr maAami e&kgresi e

TabuOka&Pealsonova korel 8cia medzi vichovni m
af yzickou agrhapcowu di ev]| at a

Chlapci | Dievl a

fyzick8 agf

I:,ozitz\/nP_earso_nove -,070 =177

Sig. (jedr ,319 ,113

- Pear sonova ,197 ,349**

Hostilita Sig. (jodif 092 007

Direk,[ZVP_earso_nove ,002 , 224

Sig. (]jedr ,495 ,061

Auton_minarsonova -,124 ,014

Si g. (j edr ,204 ,462

L Pear sonov{ ,030 ,094

Ned*sledgi o (jedi 420 259

** Signifikancia korel8cie < 0,01
Druh% hypot®zu sme |iastolne potvrdil:@ (ta
silnl pozit2vny vz S dyhckouaglesioudh cesvt]ialti t(acu =mat i
0, 349; p = 0,007). Hostilita matiek mala ti

vzSahovou agr esi o:0,0a2). bapdkentsme zistili stredde 4 0 0 ; p

silnl pozit2vny vzSah nvezdSzaih od b ue katg?rvensoi soSuo u
dievl] at (r = 0, 335; p = Og Pro®9 2. v nMend z i v
spr&8§van2m chlapcov sme nezistili ¢giaden viz
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Tabvu(v)liaPearsonova korel §ci a medzi
avzSahovou agchagcovou di evl] at a

Chlapci | Dievl a

vzSahovs§ a g

F)Ozi,[ZVnPearsonov ,004 -,106
Sig. (jed ,489 ,234

- Pear sonova , 127 ,400**
Hostilita Sig. (jed 197 002
DirektZVPearsonov ,216 ,335**
Si g. (] ed ,073 ,009]
Auton_miPearsonov -,150} -,101
Sig. (j ed , 157 244

Pear sonov 047 148

l L 1
Ned*sledgi g  (jed 377 155
** Signifikancia korel 8cie < 0,01

Ot 8zka 2: Ktor®
smeresprosoci 8l nym
vmat er skej gkol e?
Ha: Predpokl ad§gme,

faktory
spr8van2zm det 2

ge

vl ch oakan® h o
preddgkol sk®h

existuje

vichovnln

Spr8vani

negatz2vny

direkt2vnosSounedast endnmis Supu ocasmati iSd kny ma

spr8van2m det 2
Ha: Predpokl ad&8me,
matiekapr osoci 8l nym
Na overenie T
| ade

hovy prmaas cecki 8d ny m

z 8k
vic
hypot ®z u
neg

3

3,

at2vny vzSah medzi
-0,372; p=0,004) al abl
0,260,p=0,036).d hl apcov s a
prosoc
hypot ®zpeot sy me i | i , ge
pozit2vnym
=0,009)
122

ge

negatz2vny
preukg8zal
i 81 ny Mmostifitgurm&tiela (n 2-1249a p = 0,045). \fretej
existuje
z 8purj orsoont inBaltniyedki sap kF 8§ v a (0 #

preceghdélkoin®h o
existuje
spr8van2m det ?
tl chto

hypot ®z

tabuOkyazBen®kdel s$s%dky
spr8van2m
Rgmbiy pot ®zwuejd. hwpot ®zy
S pr os ownmaek (ny m
vzSah s

veku

s me
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TabuOkaedrsonova

aprosoci 8l nym

korel §ci a
sphafcwy an2z m diev] at a

medzi

vichovnln

Chlapci | Dievl 4
prosoci 8l ne
I:,ozitz\/rP_earso_nov ,021 ,334**
Sig. (jed 445 ,009
. Pearsonov -,249* -,372**
Hostilita Sig. (jed 045 004
Direkt?2 \P_ear sonov -,105 -,047
S g. (j edn 242 ,375
Auton_miP_earso_nov ,112 -,111
Sig. (jed ,227 ,223
NedlslecPearsonov -,222 -,260*
Sig. (jed ,067 ,036
** Signifikancia korel8cie < 0,01; * Signif
Otg§ z k a 3: Existuje rozdi el chiapcovz i Spr8van?
predgkol sk®ho veku voli svojim rovesn2kom?
Hs: Predpokl ad&8me, ge di evl] at 8§ prejavuj %
spr8vawmiaSahavej agresi e volpor esawrmagn m rove
schlapcami.
He: Pedpokl adg&8me, ge chlapci prejavuj ¥% vyggiu
svojim rowersanv&keoe® |lvat a mi
Zauj2mali momzdisal t iwgsmwmr 8van2 medzi pohl av
visledkov sme poug i-WhitheynUdestaNepotwdilismei ¢ k T Ma nn
vgak piatu a ani ¢giestu hypot®zu.
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Vprejavovan? fyzickej agresie s me nezi st
(Vv

di ev| acdhalme p caa mi = 1035, 5; p = 0,184). \
vgaf e 1. VIipoltom sme nezistild:@ vli znamnl r
chlapcamianipyr ej avovan? prosoci 8| n=eO42), spr8vani a
ani V prejavovan?2 vzSahovej agresie (U = 1
VY| ad grafathR? £
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Vnagom viskume sa s2ce viznamn® rozdiely
grafov (1, 2, 3) existuje tendenciardzdielom medzi pohlaviami miere
prejavovania danilch grraofcohv d(rlu,ho?, sP) §veaniae
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viac chlapcov neg dievlat m8 vyggie sk-re \
viac dievlat ned chlapcov m§8 cMap@gi e hodnot
maj Y2 temd@ggeijumkere prejavovania prosoci 8ln
Dopl Ruj “ce zistenia

VzhOadom na to, ¢ge sme nenagli ¢giaden vzS§
aspr8vanzm det 2, zaallj Rona¥si dismenizsas ajut on- m
direkt2vnosejSt o Hoidmenzi @ s meodrretkyal gk §lkye N s |
direkt2vnosti odpol 2tali hodnoty gk8Ily autc
hodnoty na osi X (graf 4pomathweahej hodooown-:r
direkt2vnu vichovu mati ek.smewisttifeamnT stredn
medzi dimenziou riadeniava z Sahovou a g rteevkladaom smeree v | at | a

(r—0301p—0036)‘grafe 4 mogno jasne pozorovas$ K v
ktor® naznaluj % smer wovbSahupomédav2prem&gsl
keN danlebwzSahzmamnT na strane chlapcov, r a
to, ge vichova mati ek mimae doiddvlgante§ .pt sobi S
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sme mohli us%di S, ge pr esjveovomua ndiee ShaoSsut inh§ t
pravdepodobne najnegatzvnejg2 vzSah so spr

pretoge sa preuk8zal viznamnl vzSah hostil
spr8§vani akdi gwelditmioaacSiahl ym spr&van2m chl a
druhej strane, auto- mi a mati ek vo vichove je pravdepod
pre spr8vanie det?2 voli ich rovesn2kom, ke

vzSah so sprg8§van2m det 2.

Di menzia psaja§m j &s%kyakroo ddilnineegji tv8l czhl oovgek.a
DieSa m§ ug lomd¥% nwamakolehe o iz81 eg2 na | ej
az8uj me, zat imat dros kudji tekdklye vni e s¥ t
zhOadi ska prejavovania | pskdgk®Fs$ledgint
napodobRuj % dospel T chpotrebnjaj snda bHeéeakiyt
sosobou rovnak®ho pohlavia (Karsten,
z8ujem, ale sk!'r nen§8visS wvoli svojej
kt or®ho by sa ajsvofjacmaraveamnpikmaS ®&ravdepo
saknim spegviaateOsky. Naopak, hBEsknat ka pr ej
ksvojej dc®r e, tak m8 vzor spr8vania sa, 00
aprejavovaS voli dr ukHapcovgepavdegodobne em- ci e.
dil egit® najm?2 plsobeni etrkeggatkieWNngesh oc hv zaoprcu
by mali maS tendenciu sa identifikovaS so
bude mogno pr e pmihdOmddi! loesiotj @ojvipind az s i VZOTr Cc
Matka vzhOadom na vek ktloeSaSan§j air$i §lse vég b
apravdepodoh e pr et o j ej chholsapicdonvi pprr2esdtgukpo | ks k ®h o
nepodporuje prejayehaonispr@Bwvandédci 8l nosti v
Dimenzia riadenia aed! sl ednos S s Y 8tnmce g rwidd manen® v
vichovy, ale podOa n§s mape¢evskbhphmig&ohp, od ul
tam vlI8&§dnu | asto i nm®e dplrsalve din cgd enifeajv ed o ma . Pr
zistili l en mregsdeéivihlynym Sapr Svan2m dievl| at .
mat ky zahRRa | e] ovplyvnenie em-ci ami pri Y,
ngzotlUm pS&§domr onan &lal zlai n diagSa arsez cthive&dti§ e
Uvagulerrteormedgae oby ned!slednosS matky mohl a

a
U
h

S i dieSa nevie ustg§liS jasn® vzorce sprs8var
avmat erskej gkole je rozddeluwlai tvel &Tkhao vMMG nDH mr
voli deSom jednotn¥% vichovu, pretoge m§ | as
mohlovpr i est oroch mater skej gkoly zvykn%S pol e
vhej (viskum sa tTkal det2? od 4,5 roka veku)
odditeOky MG ol ak8va$omg@cemopeospré&adanse. d
nemus2? byS tak® ist® reakciou matky na jeho
veden® nejednotnou, nejasnou vichovou z | ej
by sa al o presne sbpyrS§ vaaiSv. o dToom, byp rmd ol di e S:
vmaterskej gkole agres2vne voli ostatnim, a

126 PEDAGOGI KA. § R0, r2pb |






