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Abstract: Authors point to “potential educational inequalities generated by
technological change” as factors limiting the rise of the information society
(Arntz et al. 2016, p.25). Not only lack of access to digital technologies but
also lack of positive attitudes towards the use of digital teaching aids can be
identified as a risk factor of digital literacy development, particularly among
students from socially disadvantaged backgrounds. (Livingston-Helsper
2007; Zevenbergen 2007; Czerniewicz - Brown 2013). The empirical findings
of a slightly negative attitude towards the acquisition of digital skills as well
as lack of access to Internet that remained at level 25% in 2018 to compare
26% in 2015 according to Velšic (M. Velšič, 2018) declare the persistence of
digital divide in sociodemographic comparison in Slovakia. Based on the
analysis of foreign and domestic studies (PIAAC, PISA ICILS) and empirical
surveys in Slovakia, we monitor the persistence of the sociodemographic
digital divide in Slovakia. Whereas the digital socialization takes place not
only in nonformal and informal way but also within formal education system,
we present findings of the use of digital teaching aids in formal education
Based on empirical findings on the sample of Slovak primary schools'
teachers in towns Spišská Nová Ves, Nitra a Lučenec we followed a) the
perception of digital pupil access by teachers, the ways of compensation for
the lack of digital access of students in the school environment, b) examines
the teachers' views on benefits and limits of using digital educational aids in
schools with students from socially disadvantaged backgrounds a c)
identifies ways of compensation for a insufficient digital access of students.
According to teachers' statements, not only the lack or insufficient digital
access but also the insufficient digital pedagogical ethos of students and
parents (that covers the attitudes towards the use of digital teaching aids)
can be classified as a barrier to the use of digital teaching aids. Introduction
of free computer lessons in after school club in schools, the use of digital
teaching aids in preparing for school at a school club, are perceived by
teachers as a way of compensation for the lack of digital access for students
from a socially disadvantaged environment.
Key words: Digital access, digital ethos, digital teaching aids, students from
socially disadvantaged environment, digital divide.
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Introduction
The field of digital technology application in the socialization process
has become a major subject of interest in the cultural theory of the information
society (F. Webster, 2002) that follow the trends in sociodemographic digital
divide, digital equity and in intergenerational reproduction of digital
participation patterns. In the theory, the rise of a digital generation of students
can be identified as one the indicators of information society development.
Thus, digital socialization is examined in its sociodemographic and
intergenerational context. Digital socialization take place both in formal and
informal dimension. Students grow up surrounded by digital technology since
birth and at the age of four years gaining first experience with activities in the
digital space (Tuukannen, Wilska, 2014). Different domestic and foreign
studies focused on the different experiences and skills of students entering preprimary and primary formal education system. According to several studies,
there are significant differences in the level of digital skills, in the digital
accese and the use of digital skills in practice at the time of entry into primary
education among students of families with different socio-economic status
(Sackes, Trundle, Bell, 2012, M. Neumann, Fish et all, 2008, Livingston,
Helsper, 2004, Czerniewicz, Brown, 2013). Differences in digital participation
of students are already visible in pre-primary age students from a socially
disadvantaged environment are identified as “digital aliens” who, unlike the socalled " digital elite” have limited access to digital technologies (especially the
Internet) and their contact with digital technologies is more formal
(Czerniewicz, Brown, 2013). In Slovakia, socialization into digital space has
been a part of the formal socialization process since 2004 when digital
classrooms were set up in Slovak schools. Besides informal digital
socialization in the domestic environment, formal digital socialization within
education system shape the rise and formation of digital generation of young
people in Slovakia.
In the context of the EU's strategic objectives, the development of
digital literacy is being analyzed not only in terms of increasing employability
chances in the labor market but also in terms of promoting integration and
citizenship. Fostering successful social integration of students from a socially
disadvantaged environment by encouraging their successful socialization is a
challenge also in Slovak conditions as the share of people with lower education
than ISCED 3 can be identified as the persistent problem of the part of the
population that is at the same time at greatest risk of poverty (Smarter, green,
more inclusive - indicators to support the Europe 2020 Strategy, 2017). Young
people with low levels of education are less often active citizens and less
involved in adult education.
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As shown by several qualitative studies in Slovakia, students from the socially
disadvantaged environment, especially Roma students and students from
socially excluded environments, represent a group that is currently still at risk
of lacking digital access in the context of the use of digital technologies in the
educational process (R. Medveďová, 2016). The use of Internet as a learning
aid at the lessons and for homework, however, is becoming a widespread
activity of students in the digital space. The use of Internet use for learning can
be identified as one of the activities that students perform most often in the
digital space (M. Porubčinová, 2016). Similarly, the empirical data point to an
increase in the assessment of the importance of using digital technologies in the
teaching process in different age groups (M. Velšic, 2015). The analysis of the
use of digital technologies has become a research challenge in view of the
potential that digital technologies offer in the education process of different
groups. Foreign and domestic studies provide findings on the specific benefits
of digital teaching aids even in the context of educating students from a
socially disadvantaged environment. In view of the persistence of digital divide
in both intergenerational and socio-demographic comparisons, the attention
must be paid to the conditions of digital access and the applicability of digital
teaching aids in teaching students in socially disadvantaged environments. The
task is urgent even in a view of the fact that the experts identify the persistent
"inadequate, low level of education as a hindrance to Roma problem issues"
(Klein, Rusnáková, Šilonová, 2012, p. 11). This paper follows findings in the
area of digital access and use of digital teaching aids regarding students from
socially disadvantaged backgrounds. Based on empirical findings on the
sample of Slovak primary schools' teachers we examine a) teachers' perception
of digital access of students, b) ways of compensation for the lack of digital
access of students at schools and c) the teachers' views on benefits and limits of
using digital teaching aids. Digital socialization of students from a socially
disadvantaged environment is identified by on the level of intergenerational
and sociodemographic reproduction of digital literacy, attitudes towards digital
technologies and access to digital technologies based on empirical data of
PIAAC, ICILS studies and representative empirical surveys in Slovakia.
Benefits of using digital learning aids for students from a socially
disadvantaged background.
Considerable attention has been paid to the use of digital technologies
in formal education system as for example the use of e-books and their
contribution to the development of literacy skills and graphomotor skills (de
Jong, Bus, 2002, s.145- 155, O. Korat, 2006, s.24-31, Segers, Verhoeven, 2005,
pp. 17-27), analysis of portable touch media devices (tablets) (M. Neumann,
2011, p.109-122, K Goodwin, 2012, P. Saine, 2012, p.74-79), or different types
of iOS (i-operating systems) such as iPad, I Pods and Smartphones (Murray,
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Olcesse, 2011, p.42-49). Digital technologies in the context of pedagogical
activity refer to "a wide range of resources, tools, environments and computer
practices that we use to support learning and learning, communication and
collaboration, expression, creation, etc., that is to support all students's,
students’ and learners’ of all ages development domains "(Kalaš et al., 2013, p.
14). The term digital teaching aids will be understood as teaching aids created
by digital technologies (digital technical devices) such as e-books, educational
applications designed for training and verifying the subject (digital educational
games such as reader applications, mathematical applications, creative
applications), digital presentations designed to present the curriculum. The
function of digital technologies in teaching can be assigned not only in a field
of technical devices but also in field of managing the teaching process and the
regulation of learning itself (Kožuchová et al., 1998). The functions of digital
teaching aids include "practice, presentation of the subject, stimulation, and use
in didactic games" (J. Skalková, 2008, p. 254).
Empirical observations on the use of e-books in groups of students
from families with different SES have confirmed by Korat and Shamir (2008)
as the improvements in students’ reading literacy achieved among students
from families with different socio-economic status (SES). Although students
from lower SES families were disadvantaged in important reading skills1, the
use of e-books within the framework has contributed to the noticeable
improvement in this group. According to authors, “students from a
disadvantaged environment were able to make considerable progress in reading
skills after engaging in a brief but motivating activity by the educational ebook" (Korat, Shamir, 2008, p. 121). Findings on the benefits of using e-books
in pre-primary and primary education similarly confirmed positive impacts of
e-book use on the development of literacy in word development, text
comprehension and word recognition (Segers, Verhoeven, 2005, O. Korat,
2006). Other studies have highlighted the elements that need to be considered
when designing e-books for educational purposes, such as the use of icons the
child can click and games available as part of eBooks that can act as distractors
distracting the attention of students when reading e-book (Plowman, McCake,
2013, de Jong, Bus, 2002). According to the authors, the advantage of reading
e-book for a small child by adult is identified in higher possibility of adapting
1

Based on the results of early childhood emergent literacy (word recognition, word
recognition, digitization, word recognition), students from higher SES families have
significantly higher scores in this area than students with lower SES families.
According to Korat, Klein and Segai-Drori (2006), students from low SES families
reached lower level of home literacy environment (HLE), identified by parenting
readings for young students, the number of students's books in the home, parental
knowledge of books.
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and creative responding of adult to impulses of child while reading which is not
available when using e-book by child alone separately (Plowman, McCake,
2013, p. 29).
Though studies have confirmed the potential of appropriate e-boos and
other technologies such as touch mobile devices in using as additional devices
to regular reading at home and at school environment, it should be stressed that
"the potential of tablets to support the development of early reading literacy in
young students is related to the quality of digital interaction" (M. Neumann,
2014, p.110). According to empirical findings among Australian pre-schoolers,
the use of touch screen tablets was associated with emergent literacy skills
(letter name and sound, numeral identification, print concepts and name
writing), the correlation between the advances in the field and the time spent in
the use of tablets in students has not been confirmed (M. Neumann, 2014,
p.116). According to the author, the type and quality of applications and the
attitudes of parents to use of tablets is significant.as the use of desktop
computers but not computer games may be related to the development of
reading skills. The impacts of digital technology use in the learning process
have also been explored in developing social competences in the field of
cooperation when working with digital technologies in a classroom. Finally,
specific contribution of digital technologies in the learning process can be
recognized among students with learning difficulties, based on the findings of
the impact of audio-visual training on improving phonological skills and
recognizing written words in dyslexic students, similarly in the case of the use
of mobile touch devices among students with disabilities who have limited
capabilities to use classical tools in training the necessary graphics skills
(Magnan, Ecalle, 2006).
Studies have confirmed the potential of suitable e-books and other
technologies, such as touch-based mobile devices as additional devices
alongside regular class reading at home and in the school environment
(Plowman, Mc Cake, 2013). Besides e-book, digital education tools in the
category of educational applications can include literacy applications
combining letter, audio, written, pronunciation, creative applications that
provide tools for painting, drawing, building, designing, designing, puzzle,
creating music, mathematical applications that include numerical
identification, counting, time and spatial orientation, and other educational
applications that include general educational activities to improve memory,
language skills, and general knowledge (M. Neumann, 2014, p. 116).
The content of educational applications can be defined in the categories
of "teaching educational technologies" (R. Means, 1994, p. 9), with the
prevailing share of direct learning, lectures or work with textbooks. This way
of learning using digital educational applications lies predominantly in
providing information, presentations and simulations and is intended for
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practical exercises when students answer questions. In addition to the teaching
educational technologies, the author also distinguishes "exploratory learning
technologies" when the user makes information decisions and technologies that
are primarily not intended for use in schools but can be used for educational
activities such as digital games. According to Murray and Olceses content
analysis of digital educational applications, most of the digital educational
applications were found to be focused on an individual user base rather than on
collaboration.
The applications analyzed by the authors were primarily focused on
receiving content (text, audio, image information), but only to a lesser extent
focused on creative content. There are also the examples of creative-oriented
learning applications that include space-simulation, music applications, or
maps-based mapping applications using the GPS system (Murray, Olcese,
2011, p. 47). However, as stated by the authors, “there are few examples of
iPad applications that are truly innovative" (Murray, Olcese, 2011, p. 46), when
many applications replicate existing content. The examples of interactive use of
digital learning tools in Slovakia are presented f. e. in the field mathematics (H.
Barániková, 2012), in teaching STEM experiments (Válková- Ožvoldová,
2006) or by the application of social networks in education (E. Poláková,
2012). Digital technologies allow to create a common set of knowledge for
teachers ( digital libraties, educational portals) ( Bobot -Jakubeková- Rurák,
2012). The benefits of using i-OS educational digital applications are related to
mostly to the operational and software capabilities, the possibility of replacing
expensive textbooks and study materials, the ability to work in a multilingual
environment or, in the case of music applications, the ability to work with a
wide range of musical instruments. The specific benefit of using digital
technologies is a possibility to share created works and store their cloud
computing services.
However, regarding the future challenges in this area, the attention
should be paid to the cooperation of IT professionals and education
professionals in the development of digital educational applications of creative
character (considering also educational needs of students from socially
disadvantaged environment). There are several examples of innovative ways of
the use of digital learning environments also in the context of Education 4.0
development (Richert, Shehadeh, Willicks and Jeshke, 2017, Quint, Sebastian,
Gorecky, 2015).
Sociodemographic determination of digital literacy, digital ethos and
digital access
The metaphor of “digital immigrants” and “digital natives” by Mark Prensky
(M. Prensky, 2001) has expressed the original intergenerational distribution of
digital literacy among the first members of the Internet generation and their
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parents at the turn of the millennium. This distribution has later been later
widened by the concept of digital aliens and digital elite (Czerniewicz, Brown,
2013) based on the analysis of the differentiated use of digital technologies in
schools as well as on the example of the different forms of digital habitus that
students bring with them as soon as they enter school education2.
The persistence of the reproduction of different patterns of digital
habitus in the intergenerational comparison was confirmed by empirical
findings from abroad, according to which socio-demographic factors in the
form of socio-economic status of the family are significantly involved in the
differentiation of digital literacy, ethos and access as students, who do not use
the internet or are among poor internet users, were mostly students whose
parents work manually (Livingston, Helsper, 2007). The importance of sociodemographic characteristics in digital access has been confirmed by the
findings of Czerniewicz and Brown, (2013), according to which it is only a
"digital elite" of young people who grow up with computers and get acquainted
with them informally.
In the field of digital access in schools, it is possible to monitor the
differentiated formation of digital habit of students with different
sociodemographic status through indicators such as computer facilities in
schools, classroom placement, number of students per computer, frequency of
access and use of digital technologies by students at school. Similarly, it is
possible to compare the focus of students's activities in the digital space (the
area of digital ethos) (Judge, Puckett, Bell, 2006). According to the findings of
the benefits, the limits and the extent of use of digital teaching aids, the socioeconomic status of the family has a significant impact on the development of
2

The concept of digital habitus, which reflects the social-demographic differences in
digital competence and attitude within the older generation to a digital world,
represents the theoretical basis of the analysis of digital participation of students in the
context of inter-generational reproduction cultural models. The term is applied
analogously to the kind of technological habitus in the context of the analysis of man's
relationship to the technological environment. The analysis of the digital habitus
involves the analysis of the actual level of digital competence (digital literacy),
analogous to the area of symbolic cultural capital, b) the analysis of the digital ethos –
analogous to the pedagogical ethos covering the attitudes, opinions and patterns of
activity in digital space (that can be identified in areas such as the extent and forms of
the digital participation in practice, parental mediation of the scope and forms of the
digital participation of students or the perception of the positive and the risk aspects of
the digital participation) and c) the area of digital entrance – analogous to the field of
material (externalized) cultural capital following the entrance to the digital tools. The
area of the patterns of activity and the attitudes of students and parents in the digital
space which is referred to as the digital (attitudes to the digital participation)
(Zevenbergen, 2007, Bourdieu-Passeron, 1990).
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students's digital habitus already in pre-school age (Sackes, Trundle and Bell,
2011, Korat, Samir, 2008, Livingston, Helsper, 2007).
Similarly, compensating for some of the symptoms of disadvantage in
forming a digital habitus of students who do not have access to digital
technologies at home is relevant already in pre-school age (Zevenbergen 2007).
The school environment has the potential to involve the use of digital
technologies in education in a variety of forms (such as digital textbooks or
exercise books) to compensate for inadequate access to digital technologies in
the home environment. Regarding the development of multidimensional
literacy (multilteracy practices), in which literacy and digital technologies
converge, the authors stress that “an adequate level of computers equipment in
classrooms can help overcome the entry gap in the digital skills of students
before entering school due to different SES of families (Sackes, Trundle
and Bell, 2011, p. 1698).
Whereas cultural capital, pedagogical ethos and material cultural
capital of students is discerned empirically in relation to SES of parents
(Bourdieu, Passeron, 1990), it can be assumed that the digital literacy, digital
ethos and digital access of students also are being formed in relation to the
sociodemographic factors. In Slovakia, the impacts of the digital habitus as a
mechanism of inter-generational reproduction of digital literacy was confirmed
by the findings of an international study ICILS 2013, according to which
students with a better quality of home backgrounds (with a higher level of
education of parents, a higher status of working parents and a greater
number of books in the home) achieve better results in computer and
information literacy. Different forms of digital approach are evident when
entering school in relation to sociodemographic factors. The influence of
parental education on students’ level of digital competence is also supported by
the findings of the PIAAC study (2013) that focused on qualitative
competencies assessment including digital competences and the ability to use
them in practice. In the case of competence to use digital technologies to solve
problems (solving problems in a technically advanced environment), only 0.6%
of person tested in Slovakia, whose parents did not complete secondary
education, achieved the 3rd (highest) rating and only 7% the second level of
assessment of this ability. Studies of digital equality in the education system
environment highlight the proven differences in the practical use of digital
technologies in the education system in schools with different socio-economic
status (SES).
Challenges in the level of digital access as well as the digital ethos of
students continue to persist evidenced by findings in differences of digital
technology use in school by SES. According to the empirical findings, the
digital activities in schools with a high share of students from the low-income
families are more focused on practice than in schools with the prevalence of
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students with higher SES families using sophisticated and more complex
applications (Fish et al, 2008, s. 101). According to Kusá et al. (2010),
differences between schools in the emphasis on learning outcomes relate to the
right of parents to choose a school in Slovakia, leading to a different
concentration of students with different family backgrounds in particular
schools.
Empirical findings of the use of digital technologies in the formal primary
education system in Slovakia
In an international comparison, Slovakia belongs to the countries with
one of the lowest capacities to compensate for disadvantages in education due
to SES (PIAAC, 2013). However, even in Slovakia, authors emphasize the
potential of the education system to compensate for inadequate home access to
digital technologies in the pre-primary formal education. According to
Burianová (2015), the use of digital technologies already in pre-primary
education is supported by empirical findings on the sample of thirteen
kindergartens in Trnava (Slovakia). These findings confirmed the interest of
teachers to involve digital technology into the learning program as well as
support of these plans by their parents. Within thirteen kindergartens in eleven
nurseries regular and active use of digital technologies has been found, in two
kindergartens digital technologies are used occasionally. The most commonly
used technologies included a CD and MP3 player. Daily, computers, interactive
tabs, educational software applications, cameras were used, much less
microphones, phones and audio recording devices. Digital technologies were
freely available to students in the playroom, in two cases nursery schools had
special classrooms for digital technology. Except for one of the nursery
schools, according to pedagogues, parents have a positive attitude towards the
use of digital technologies in nursery schools, or they let the teachers to decide.
According to a qualitative probe by Medveďová (2016), conducted at a school
located near the socially excluded Roma vicinity by interviews with
pedagogues of the school, teachers have greatly appreciated the benefits of
using digital technologies in teaching students in a socially disadvantaged
environment. According to teachers, students read little in general, they do not
listen to interpretation, so the use of digital technologies creates an experience,
visual environment, which, in view of the missing experiences students need.
Regarding digital skills and digital access, kids are skilled, almost all have very
good smartphones, tablets, students usually use phones, rarely computers in the
home environment. Symptoms of the digital divide are noticeable in digital
access in the Roma locality. Due to problematic Internet connection, it is
difficult for students to do homework using internet. The best opportunity for
students to access the Internet is a computer room in the school, open until
16:00, which students can visit daily.
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According to experts, the specific benefits of digital educational applications
can be recognized in using digital teaching aids as a complementary tool for
practicing the curriculum. With a focus on students from a socially
disadvantaged environment and on students with learning difficulties, digital
technologies can successfully support effort, motivation and self-confidence
(K. Cicko, 2010, pp. 151-155, R. Medveďová, 2016, pp. 127-138). The use of
digital teaching aids during lessons and also in a school club, acts as a positive
motivation and an attractive reward for students, as well as an appropriate way
to promote the interest, endurance and the effort of students to fulfill school
tasks, to practice and consolidate curriculum. The school environment has the
potential to involve the use of digital technologies in education in a variety of
forms, such as digital textbooks, syllabuses, exercise books, and a way to
compensate for inadequate access to digital technologies in the home
environment.
The cooperation of teachers and IT specialists becomes an opportunity
for the development of pedagogical aids (also) regarding the specific
problematic areas of education in the monitored group of students. The
cooperation of educators and IT specialists becomes an opportunity for the
development of pedagogical aids (also) with regard to the specific problematic
areas of education in the monitored group of students. In the case of first-year
students who come from a socially disadvantaged environment, problematic
areas of education include dynamic practice and phonemic awareness (32.2%),
graphomotor (40.68%) and right-left orientation (45.76%), as well as
communication, visual and auditory perceptions and mathematical abilities.
The basic pedagogical objectives within the group's acceleration program
include the development of the ability to communicate in the mother tongue,
the development of self-presentation and self-confidence of students, the
development of memory, basic thoughts (listening, speaking, own testimonies)
(Klein, Rusnáková, Šilonová, 2012, p. 42).
Several quantitative examinations have been realized that bring
findings even on digital access of students from socially disadvantaged
environment (Kusá at al., 2010). Regarding the sociodemographic digital gap
that can be identified in Slovakia (Velšic, 2015), we realized empirical survey
on a sample of primary school teachers to identify the digital access of students
and to identify mechanisms of compensation for the possible insufficient digital
access of students at school. We also were interested in experiences that
teachers have with digital teaching aids at schools with students from socially
disadvantaged environment3. We have set the research questions: a) What is
3

A socially disadvantaged environment that disadvantages a child in the education
process is considered to be an environment characterized by at least three of the
following criteria: 1. the family in which the child lives does not fulfill basic functions
- socializing, emotional and economic, 2. poverty and material need family of the child,
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the digital access of students from socially disadvantaged environment
according to teachers' assessment, b) What options for compensating for the
insufficient digital access can be identified at selected primary schools?
The empirical research was realized by online questionnaire survey on
a sample of primary school teachers in Spišská Nová Ves, Nitra and Lučenec.
We also realized telephone interviews with directors of selected schools.
Using online questionnaire surveys on a sample of 97 primary school
teachers in Spišská Nová Ves, Lučenec and Nitra, we examined teachers'
statements that characterize their experience with the use of digital teaching
aids. The findings follow the experience of using digital teaching aids in
schools with students from different social backgrounds4. According to
teachers' answers to the question "Please indicate whether there are, and if so,
any difficulties in using digital teaching aids“, inadequate digital access can be
considered as one of the most common barriers in using digital teaching aids.
Restrictions on the use of digital devices related to digital access cited by
teachers include, in particular, internet access at schools ("inadequate speed",
"the internet is slow, weak", "few computers in classes", "old office“). Teachers
point to the lack of digital access for students to the Internet as a barrier to the
use of digital devices ("some students do not have Internet", "homework ..
(using digital aids).. I give only those who have internet).
Teacher's recommendations for improving the use of digital teaching
aids in schools can be divided into three areas:
3. at least one of the parents of the child is long-term unemployed, 4. insufficient
education, at least one of the parents has not completed basic education, 5. the
inadequate housing and hygienic conditions in which the child grows up - absence of a
place for learning, beds, drinking water, WC, 6. language of the school is different from
the language the child speaks in the home environment, 7. the child's family lives in a
segregated community, 8. the social exclusion of the community or the family of a
child from the majority society. Of the total number of 440,582 primary school
students, 26,306 students are among the socially disadvantaged students.
4
In Spišská Nová Ves, 605 students (12.4%) of 4862 students in 11 elementary schools
belong to the group of socially disadvantaged students. In Nitra, 6686 students study at
19 elementary schools, of which 236 (3.52%) belong to the socially disadvantaged
group. In Lučenec, 2812 students are studying at 9 schools, of which 72 are among
socially disadvantaged students. We have included 1/3 primary schools in the sample.
The questionnaire sent in electronic form was completed by 97 teachers of selected
primary schools Ing. O. Kožucha 11 SNV, ZŠ Levočská 11 SNV, ZŠ Markušovská
cesta 8 SNV, ZŠ Nad Medzou 1 SNV, ZŠ Benkova 34 Nitra, ZŠ Cabajská 2 Nitra, ZŠ
Drážovská 6 Nitra, ZŠ Krčméryho 2 Nitra, ZŠ Škultétyho 1 Nitra, ZŠ Haličská cesta ,
Lučenec, ZŠ Nám. Kubinyi, Lučenec, Rúbanisko ZŠ, Lučenec, Vajanského Elementary
School, Lučenec, Elementary School with MŠ Ulica bratrícka, Lučenec. We also
included a primary school in Spišské Hrhové.
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(a) improving the quality of school equipment ("efficient internet", "free
service", "affordability for all schools", “tablets for each pupil”, "providing free
educational programs")
(b) teachers training (" teachers training in the use of digital technology")
(c) improving the methodical training ("more online exercises available, more
interactive chatting materials", "more accessible teaching lessons", "creating a
digital version of a textbook with links to other Internet resources, for teachers)
Teachers' responses realistically included the statements that it is "appropriate
to use digital teaching aids with a measure", "not to use digital devices at
school to use the students separately", "to rotate activities", and stressed the
experience that "digital lesson teaching can slide to distractors like music,
YouTube, social networks ".
Based on their experience, pedagogues have also highlighted the
benefits of using digital teaching aids. These concerned in particular:
a) areas of time effectiveness of the preparation and work of teacher and pupil
at the lesson ("time saving", "quick preparation", "quick feedback", "students
proceed at their own pace", "quick processing of results")
b) in the area of availability of information sources ("easy access to
information", "easy preparation of materials")
c) the lessons of learning (higher "attractiveness", "clarity", "exaggeration",
"motivation of students", "increasing interest in learning")
d) development of cognitive abilities ("development of imagination",
"development of creativity")
(e) support for the practice and consolidation of curriculum ("the possibility of
drilling", "the consolidation of the curriculum")
Similarly, teachers have mentioned the benefit of compensating certain
teaching aids by using digital learning aids, such as "the opportunity to present
the attempts to which the school does not have the conditions", "a quick
replacement of the tools that the school does not have".
Teachers have also introduced their experiences with the practical use
of digital teaching aids. In practice, most widespread way of using digital
teaching aids include watching videos, movies and YouTube channel in class,
reported by 65 teachers of up to 20% of lesson in a class per month, by 14
teachers in the range of 20-40% of the lesson per month, and by 10 teachers in
the higher range.
Similarly, the use of digital presentations in classroom was reported by
34 teachers ranging from 20-40% of the lesson per month and by 27 teachers
up to 20% of the lesson per month. These devices are not used by only 3
teachers, while 5 teachers do not use movies and videos in classroom. The
search for information by students on the Internet is used by 38 teachers in the
range of up to 20% and 26 teachers ranging from 20-40% of the lesson in a
class per month, while 10 teachers do not use digital teaching at all. Although

PEDAGOGIKA.SK, roč. 10, 2019, č. 4

285

20 teachers said they did not use online tests to practice curriculum, 43 teachers
use online tests within a range of 20% of the lesson per month, 14 teachers in
the range of 20-40% of lesson in class and 17 in the higher grade. The least
used digital teaching aids in the classroom include the use of electronic books
that are not used by 67 teachers, the use of online tests in the evaluation of the
lesson (unused by 44 teachers), and the play of online learning games not used
by 27 teachers. However, the use of digital educational games is a learning tool
for 43 teachers, up to 20% of classes per month, while ten more teachers use
this tool even more often.
We were wondering if educators are using and, if so, to what extent,
different forms of digital teaching aids are part of the homework of students.
Searching on the Internet is used as a part of homework for 47 teachers in the
range of up to 20% of homework in one class within the subject per month and
for 21 teachers in the range of 20-40% of homework in the classroom per
month.
Only 10 teachers stated that they do not use Internet as a part of
students' homework, 32% do not use digital presentations as part of students'
homework, and 31 teachers do not use online practicing (tests, dictations on the
Internet) as part of students' homework.
The use of e-books and online educational games has been the least
used digital devices in homeworks according to teachers' estimates. However,
41 teachers reported watching online videos as part of students' homework up
to 20% of homeworks per month, 35 teachers reported the use of digital
educational games and 34 teachers use of practicing curriculum in the form of
dictations and Internet to similar extent.
According to the findings of telephone interviews, the directors of the
schools estimate the digital access of students differently - part of the
elementary school directors in Spišská Nová Ves said they did not perceive
digital access to students as a problem, even in the case of students from a
socially disadvantaged environment. Director od a school with 406 students
and 49 of a socially disadvantaged environment, part of which comes from a
segregated settlement : "I was in the village, twice and wifi flicked everywhere
.. TV and wifi that is what they have, even if they have nothing to eat ... they all
have already". Differentiation between socially disadvantaged communities,
especially Roma settlements in this area, is evidenced by the statements of
other school representatives, according to the representative of the school in
Spišské Hrhové, "surely all students do not have Internet access at home".
Similarly, differentiated views also appeared among representatives of the
elementary schools in Nitra, where some school principals do not consider
digital students’ access to the problem and another part said some students do
not have access to the Internet at home: "some students do not have access to
the computer, big differences ... there are also students of lonely mothers from
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the nearby Crisis Center, they do not have these options ... " According to the
headmaster of the next school: "If they do not have the chance to do a computer
job, we will give them an alternative and draw it“.
What many school directors agree is the problem of the attitude
towards the use of digital technologies as a learning aid (digital pedagogical
ethos) that is associated with the pedagogical ethos as such: "differences among
are deepening, especially among uneducated parents". Another director
remarked: "they are no longer interested in computers, rather than mobile
technologies ...". Digital pedagogical ethos of parents of students from a
socially disadvantaged environment was expressed by the director of another
school in Nitra using an example of parents' interest in information from the
school and the way parents communicate with the school: "they (parents, etc.)
have mobile and Internet ... but rather interested facebook, others do not ... we
communicate with them every day, we solve the problems of students, truancy
only verbally ".
Schools have several options to compensate for inadequate access to
the Internet, as the choice of computer lessons that operate even in higher
numbers due to students’ interest (eg 2 at first and 2 at second level). According
one of the school directors, computer lessons after school are often subsidized
so membership is accessible to students and is of interest to them. The
computer lessons after school in one of the schools were also accessible to
parents.
In some smaller schools, computer lessons after school have not been set up.
Other options include access to computer classes in the afternoon, Wifi
available at school (morning until 7.30 am and afternoon from 1 pm to 5 pm),
computer access at the school library. However, as it was said: "students have
access to computers in the computer room have, but what they do, whether or
not there just to play, that's another thing ...".
Digital learning tools devices that are successfully used in one of the
schools also include digital readers both in the library and in the classroom and
laptops. According to directors, doing homework using the Internet is not
perceived as a problem in most schools. In some schools, work with digital
technologies takes place just before or just in the classroom and homework that
includes access to Internet is being volunteered.
The objection of one of the directors aimed at moving the Informatics
up to the third year of the original second, which slows down the development
of fine motoring (work with the mouse ...) needed to work with the computer.
School directors also stressed the importance of cooperation between the
school and parents in the overall development of educational ethos students.
The interest in digital technology alone may not be enough as a motivation for
the use of digital technologies in a study, as the availability of other non educational - digital applications can reduce the attractiveness of using digital

PEDAGOGIKA.SK, roč. 10, 2019, č. 4

287

teaching aids among students with undeveloped digital pedagogical ethos.
Conclusion
Digital teaching aids have become a part of the educational process. Its
benefits as well as limits are intensively being analyzed in current studies. With
regard to the persistence of the socio-demographic digital divide in Slovakia,
we focused on benefits and barriers of using digital teaching aids with students
and students from a socially disadvantaged environment. The aim of our
contribution was to monitor the use of digital teaching aids in schools with
students with different socio-economic backgrounds. Based on the empirical
data obtained on the sample of primary school teachers and directors we bring
findings on the differentiated perception of digital access for students at
elementary schools as well as several mechanisms of compensation for the lack
of digital access of students at home.
According to the part of directors, the insufficient digital access of
students is a significant obstacle in the context of using digital learning aids
especially as part of homework. Also, the underdeveloped digital ethos of
students from a socially disadvantaged environment can be identified as a
significant barrier of the use of digital learning aids.
According to the primary school teachers, the digital pedagogical ethos
that reflects readiness to use digital teaching aids, is being linked to "lack of
education of parents". According to teachers, the most frequent barriers to
using digital teaching aids include the insufficient digital access at schools
especially in the area of internet connection quality, as well as lack of digital
access for students in the home environment. Teachers are also aware of other
limits on the use of digital teaching aids that are not directly related to material
equipment as potential online distractors that can interfere in learning and
preparing for school.
The positive benefits of using digital learning aids specifically for
students from socially disadvantaged backgrounds according include the
support of time effectiveness, interest, motivation, drifting, curriculum
consolidation, corresponding to previous findings (R. Medveďová, 2016, K.
Cicko, 2010). Teachers' recommendations mainly concerned the improvement
of material equipment in the area of digital access, the support of teacher
training in the area and the creation of methodological materials for specific
areas, such as consolidation and curriculum. The above findings can be
supplemented by available expert findings, according to which it is necessary
to "provide teachers with specific methodological support in a specific
environment in schools with a higher number of students from socially
disadvantaged backgrounds" (Klein, Rusnáková, Šilonová, 2012, p. 75).
There are several ways to compensate for inadequate digital access at
schools, including the introduction of subsidized computer lessons in after
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school club. To support the use of digital learning aids in the learning and
homework preparation, creation of an organized learning space within which
students with limited digital access could use digital devices may be
considered. Future challenges include also the call for collaboration between IT
development professionals and pedagogical specialists in preparing digital
educational applications with a creative character, as well as in the
development of didactic tools with a special focus on students with specific
learning needs. Efforts should be directed towards compensating for the
underdevelopment of the digital access and digital ethos that support the
integration of students in the information society as well as achieving digital
equality (Judge, Puckett, Bell, 2006, pp. 97-113). The attitudes of educators
that can penetrate the wider social environment are particularly important.
In the context of the EU's strategic objectives, the development of digital
literacy (as a component of basic literacy) should be seen not only in terms of
increasing employment opportunities but also in the level of support for
integration and citizenship, as young people with low levels of education are
less often active citizens and less participate in adult education.. Thus, support
for the development of digital access and ethos of students in view of the
persistence of sociodemographic digital divide can be formulated as one of the
challenges of forming an information society in Slovakia.

REFERENCES
ARNTZ, M.- GREGORY, T.- ZIERAHN, U. 2016. The Risk of Automation for Jobs in
OECD Countries: A Comparative Analysis. [online] OECD Social, Employment
and Migration Working Papers, No. 189, OECD Publishing, Paris. [citované 10.
novembra 2018]. Dostupné na <https://doi.org/10.1787/5jlz9h56dvq7-en.
BARANÍKOVÁ, H. 2012. Create a custom didactic application in mathematics with
ICT. In STOFFOVÁ, V. (ed) 2012: Education for Information and Knowledge
based Society. Komárno: Univerzita J. Selyeho: p. 136-142, ISBN 978-80-8122064-7.
BELÁKOVÁ, T. - Luprichová, J. 2006. Zvyšovanie efektívnosti vzdelávania
prostredníctvom e-learningu. In PORUBSKÁ, G.-PROKYPČÁKOVÁ, K. (eds).
Vzdelávanie v zrkadle doby. Zborník z medzinárodnej vedeckej konferencie. 5.-6.
september 2006, Nitra: UKF, p.143-147. ISBN 80-8050-995-6.
BITTMAN, M.- RUTHEFORD, L.- BROWN, J.- UNSWORTH, L. 2011. Digital
natives? New and old media and students outcomes. In Australian Journal, of
Education. [online] roč. 55, s. 161-175. [citované 10. novembra 2018]. Dostupné
na
<https://pdfs.semanticscholar.org/cea4/d8c5beae89264f078ba0d727eab4bae276ca
.pdf.

PEDAGOGIKA.SK, roč. 10, 2019, č. 4

289

BOBOT, V.-JAKUBEKOVÁ, M.-RURÁK, R. 2012. Využívanie informačnokomunikačných technológií vo vyučovaní, Bratislava: MPC. 66p. ISBN 978-808052-389-3.
BOURDIEU, P.-PASSERON, J.C. 1990. Reprodukcja. Elementy teorii systemu
nauczania. Warszawa: Panstwowe wydawnictvwo naukowe.
BURIANOVÁ, Ľ. 2014. Potenciál využívania digitálnych technológií vo formálnom
predprimárnom vzdelávaní. In Zborník výstupov z medzinárodnej konferencie
„Perspektívy ochrany mediálneho publika – megatrendy a médiá: Komunikačné
polia v mediálnom priestore“, Smolenice, 15-16. august 2014. Trnava: FMK
UCM. s. 19-35. ISBN 978-80-8105-918-6.
CASTELLS, M. 1994. The Network Society A Cross-cultural Perspective.
Northampton: Edward Eldar Publishing. 464 p. ISBN 843 76 505.
CICKO, K. 2010. Využívanie informačno-komunikačných technológií vo vzdelávaní
rómskych žiakov. In Cesta ku vzdelaniu – Way to Education. Inovácie
vzdelávania ako prostriedok k zvyšovaniu vzdelanostnej úrovne detí a mládeže
z málo podnetného prostredia. Zborník príspevkov z celoslovenskej konferencie
o vzdelávaní, Zvolen, 5. augusta 2010. Zvolen: Quo Vadis, o.z., s. 151-155. ISBN
978-80-970452-0-3.
CZERNIEWICZ, L.- BROWN, Ch. 2013. The habitus of digital strangers in higher
education. In British Journal of Educational Technology. [online] roč. 44, číslo 1.
[citované
13.
októbra
2018].
Dostupné
na
https://onlinelibrary.wiley.com/toc/14678535/44/.
de JONG, M.- BUS, A. 2002. Quality of Book-Reading Matters for Emergent Readers:
An Experiment With the Same Book in a Regular or Electronic Format. In
Journal of Educational Psychology. [online] roč. 94, číslo 1. s. 145-155. [citované
13.
októbra
2018].
Dostupné
na
http://static.trogu.com/documents/articles/palgrave/references/de%20jong%20qu
ality%20of%20book%20reading.pdf.
FISH, A. a kol. 2008. Early childhood computer experience and cognitive development
among urban low-income preschoolers. In Journal of Educational Computing
Research. [online] roč. 38, číslo 1. s. 101. [citované 10. novembra 2018].
Dostupné na http://journals.sagepub.com/doi/abs/10.2190/EC.38.1.e.
FREUND, P. 2004. Civilised bodies redux: seams in the cyborg. In Social Theory &
Health. [online] roč. 2, číslo 3. s. 273-289. [citované 10. novembra 2018].
Dostupné na https://link.springer.com/article/10.1057/palgrave.sth.870003.
GOODWIN, K. 2012. Use of Tablets Technology in the Classroom. Strathfield: NSW
Curriculum and Learning Innovation Centre. [online] 47 s. [citované 10 novembra
2018].
Dostupné
na
http://fad.teluq.ca/teluqDownload.php?file=2013/11/iPad_Evaluation_Sydney_R
egion_v2.pdf.

290

PEDAGOGIKA.SK, roč. 10, 2019, č. 4

HALÁS, O. 2011: Informačno-komunikačné technológie vo vyučovacom procese. In:
MVEK, Prešov: Katedra pedagogiky FHPV PU, p. 426-434, ISBN 978-80-5550482-7
HERRING, S. C. 2008. Questioning the Generational Divide: Technological Exoticism
and Adult Construction of Online Youth Identity. In: BUCKHINGHAM D. (Ed.)
Youth, Identity and Digital Media. The MIT Press Cambridge, MA, p. 71-92.
[online]
[citované
10.
decembra
2018].
Dostupné
na
https://www.sice.indiana.edu/news/story.html?story=Questioning-GenerationalDivide.
HOWE, N.- STRAUSS, W. 2000. Millennials Rising: The Next Generation. New York:
Vintage Books. 415 p. ISBN: 0375707190, 9780375707193.
ICILS 2013 – Medzinárodná štúdia počítačovej a informačnej gramotnosti. [online]
[citované
10.
novembra
2018].
Dostupné
na
http://www.nucem.sk/documents/27/medzinarodne_merania/icils/publikacie/ine/
Kr%C3%A1tka_spr%C3%A1va.pdf.
KALAŠ, I. a kol. 2013. Premeny školy v digitálnom veku. Bratislava: Slovenské
pedagogické nakladateľstvo – Mladé letá. 256 s. ISBN 9788010024094.
KLEIN, V.- RUSNÁKOVÁ, J.- ŠILONOVÁ, V. 2012. Nultý ročník a edukácia
rómskych žiakov. Spišská Nová Ves: Roma Education Fund. 68 s. ISBN 978-80971181-0-5.
KORAT, O. 2006. Reading electronic books as a supprost for vocabulary, story
comprehension and word reading in kindergarten and first grade, In Computers
and Education. [online] roč. 55, s. 24-31. [citované 10. novembra 2018].
Dostupné na http://people.cs.vt.edu/~shaffer/CS6604/Papers/K1grade.pdf.
KORAT O.- KLEIN, P.- SEGAL-DRORI, O. 2006. Maternal mediation in book
reading, home literacy environment and students emergent literacy: a comparison
between two social groups, In Reading and Writing. [online] roč. 22, číslo 4.
[citované 10. novembra 2018]. Dostupné na https://link.springer.com/article/.
KORAT, O., SHAMIR, A. 2008. The educational electronic book as a tool for
supporting studentss emergent literacy in low versus middle SES groups. In
Computers and Education. [online] roč. 50, číslo 1. [citované 10. novembra
2018].
Dostupné
na
https://www.sciencedirect.com/science/article/pii/S0360131506000753.
KOŽUCHOVÁ, M. a kol. 1998. Didaktika technickej výchovy. Bratislava: UK. s. 71.
ISBN 80-223-1319-X.
KUSÁ, Z.-DRÁĽ, P.-KOSTLÁN,D.-RUSNÁKOVÁ, J., 2010: Ethnic Differences
in Education in Slovakia: Community Study. In EDUMIGROM : survey
studies. - Budapest : Central European University.
LIVINGSTON, S.- HELSPER, E. 2007. Gradations in digital inclusion: students,
young people and digital divide. In New Media & Society. [online] roč. 9, číslo 4,
s. 671-696.
[citované
10.
novembra
2018].
Dostupné
na

PEDAGOGIKA.SK, roč. 10, 2019, č. 4

291

http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.455.5111&rep=rep1&
type=pdf.
LIVINGSTON, S. et all. 2015. Risks and safety on the internet. The perspective of
European students. Full Findings. LSE, London: EU Kids. [online] [citované 13.
októbra
2015].
Dostupné
na
<http://www.lse.ac.uk/media%40lse/research/EUKidsOnline/EU%20Kids%20II%
20(2009-11)/EUKidsOnlineIIReports/D4FullFindings.pdf>.
MAGNAN, A.- ECALLE, J. 2006. Audio-visual training in students with reading
disabilities. In Computers and Education. [online] roč. 46, s. 407-425. [citované
10.
novembra
2018].
Dostupné
na
https://www.tlu.ee/~kpata/haridustehnoloogiaTLU/audiovisualreadingdisability.
pdf.
MEANS, B. 1994. Technology and education reform: The reality behind the promise.
San Francisco: Jossey-Bass., 256 s. ISBN-13: 978-1555426255.
MEDVEĎOVÁ, R. 2016. Sociálna inklúzia pomocou digitálnych technológií v škole.
In Pedagogika.sk. Slovak Journal for Educational Sciences. [online] roč. 7, číslo
22.
[citované
10.
novembra
2018].
Dostupné
na
https://www.casopispedagogika.sk/diskusia/medvedova-romana-socialnainkluzia-pomocou-digitalnych-technologii-v-skole.html.
MURRAY, O.- OLCESE, N. 2011. Teaching and Learning with iPads, Ready or Not.
In TechTrends. [online] roč. 55, č. 6., s. 42-49. [citované 10. novembra 2018].
Dostupné
na
https://pdfs.semanticscholar.org/dd7f/f8323dd42e4f67f967365d240802f54772e8
.pdf.
NEUMANN, M. 2014. An examination of touch screen tablets and emergent literacy in
Australian pre-school students. In Australian Journal of education. [online]
ročník 58, číslo 2, s. 109-122. [citované 10. novembra 2018]. Dostupné na
http://journals.sagepub.com/doi/abs/10.1177/0004944114523368.
OECD (2016). Skills Matter: Further Results from the Survey of Adult Skills, OECD
Skills Studies. Paríž: OECD Publishing. [online]. [citované 13. októbra 2018].
Dostupné na http://dx.doi.org/10.1787/9789264258051-en
PIAAC Slovensko 2013 – Národná správa. Výskum kompetencií dospelých Elektronická platforma vzdelávania dospelých v Európe. [online] [citované 13.
októbra
2018].
Dostupné
na
<http://www.oecd.org/site/piaac/Slovakia_in%20Slovak.pdf>.
PLOWMAN, L.- McPAKE, J. 2013. Seven myths about young students and
technology. In Childhood Education. [online] ročník 89, číslo 1, s. 27-33.
[citované 13. októbra 2018]. Dostupné na https://pureportal.strath.ac.uk/filesasset/19053027/Plowman_McPake_2013_seven_myths_about_young_students_a
nd_technology_.pdf.

292

PEDAGOGIKA.SK, roč. 10, 2019, č. 4

POLÁKOVÁ, E. 2012: Perspektívne uplatnenie sociálnych sietí vo vzdelávaní. In
STOFFOVÁ, V. (ed) 2012: Education for Information and Knowledge based
Society. Komárno: Univerzita J. Selyeho: p. 56-63, ISBN 978-80-8122-064-7.
PORUBČINOVÁ, M. 2016. Medzigeneračné a sociodemografické porovnanie
digitálnej gramotnosti detí a rodičov na Slovensku. In IT lib: informačné
technológie a knižnice, 2016, roč. 20, č. 3, s. 36-44. ISSN 1335-793X.
PRENSKY, M. 2001. Digital Natives, Digital Immigrants. NCB University Press.
[online] roč. 9, číslo 5. [citované 10. novembra 2018]. Dostupné na
https://www.marcprensky.com/writing/Prensky%20%20Digital%20Natives,%20Digital%20Immigrants%20-%20Part1.pdf
SACKES, M.- TRUNDLE, K.- BELL, R. 2011. Young Students's Computer Skills
Development from Kindergarten to Third Grade. In Computers & Education.
[online] roč. 57, číslo 2. [citované 10. novembra 2018]. Dostupné na
https://www.journals.elsevier.com/computers-and-education/.
SAINE, P. 2012. IPods, Ipads, and the SMARTBoard: Transforming literacy
instruction and student learning. In the NERA Journal. [online] roč. 47, číslo 2, s.
74-79.
[citované
10.
novembra
2018].
Dostupné
na
http://www.rhartshorne.com/fall-2012/eme6507rh/mblackburn/multimediaproject/iPodsiPadsandtheSMARTBoard.pdf.
SEGERS, E.- VERHOEVEN, L. 2002. Multimedia support of early literacy learning.
In Computers & Education. [online] [citované 10. novembra 2018]. Dostupné na
https://www.tlu.ee/~kpata/haridustehnoloogiaTLU/earlyliteracy.pdf.
SEGERS, E.-VERHOEVEN, L. 2005. Long-term effect of computer training of
phonological awareness in kindergarten. In Journal of Computer Assisted
Learnning. [online] roč. 21, s. 17-27. [citované 10. novembra 2018]. Dostupné na
https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1365-2729.2005.00107.x.
SKALKOVÁ, J. 2008. Obecná didaktika. Praha: Grada Publishing. 322 s. ISBN 97880-247-1821-7.
Smarter, greener, more inclusive? Indicators to support the Europe 2020 Strategy.
2017. Eurostat. Edition ISBN 978-92-79-70105-4.
SOTKASIIRA et all. Building towards effective participation:A learning-based
network approach to youth participation. In B.PERCY-SMITH, T.(eds.) 2009.
Handbook of Students’s Participation: perspectives from theory and practise.
London: Routledge. 376 s. ISBN 0-203-87107-3.
TAPSCOTT, D. 2008. Grown Up Digital How the net Generation is Changing Your
World. McGraw Hill Professional. [online]. [citované 10. decembra 2018].
Dostupné
na
http://socium.ge/downloads/komunikaciisteoria/eng/Grown_Up_Digital__How_the_Net_Generation_Is_Changing_Your_World_(Don_Tapscott).pdf.
TUUKKANEN, T. 2014. A Framework for Students’s Participation in Online
Environments. 1st ed. Jyväskyla: University of Jyväskyla. 90 s. ISBN 978-951-39-

PEDAGOGIKA.SK, roč. 10, 2019, č. 4

293

5936-4.
TUKKANEN, T.- WILSKA, T. A. 2014. Online environments in students’s everyday
lives: students’s, parents’ and teachers’ points of view. In Young Consumers.
[online] roč. 16, s. 3-16. [citované 10. decembra 2018]. Dostupné na
http://www.emeraldinsight.com/toc/yc/16/1.
VÁLKOVÁ, L.- OŽVOLDOVÁ, M. 2012: Postoje študentov k prírodovedným
predmetom a využívaniu IKT v týchto predmetoch. In PORUBSKÁ, G.PROKYPČÁKOVÁ, K. (eds). Vzdelávanie v zrkadle doby. Zborník
z medzinárodnej vedeckej konferencie. 5.-6. september 2006, Nitra: UKF, p.287293, ISBN 80-8050-995-6.
VELŠIC, M. 2015. Deti a rodičia v kyberpriestore. [online]. [citované 13. októbra
2018].
Dostupné
na
http://www.ivo.sk/buxus/docs//publikacie/subory/Deti_a_rodicia_v_kyberpriesto
re.pdf.
VELŠIC, M. 2016. Digitálne Slovensko – výskumné dáta pre študentov. Bratislava:
IVO.
[online].
[citované
10.
novembra
2018].
Dostupné
na
http://www.ivo.sk/7842.
WEBSTER, F. 2002. Theories of the Information Society. London: Routledge. 304 s.
ISBN 0-415-28200-4.
ZEVENBERGEN, R. 2007. Digital Natives Come to Preschool: implications for early
childhood practice. In Contemporary Issues in Early Childhood. [online] ročník 8,
číslo 1., s. 19-29. [citované 10. novembra 2018]. Dostupné na https://researchrepository.griffith.edu.au/bitstream/handle/10072/18568/49292_1.pdf?sequence=1
.
ZOUNEK, J.- SUDICKÝ, P.2012. E-learning. Učení (se) s omline technologiemi.
Praha: Wolters Kluwer, 248 p. ISBN 978-80-7357-903-6.
Acknowledgment: This paper was written in a frame of project VEGA 2/0077/19
“Work competencies in the context of Industry 4.0 development “.

Mgr. Martina Porubčinová, PhD. Mgr. Martina Porubčinová, PhD. is a
sociologist. Since 2002 she has worked at Institute for Forecasting of the
Slovak Academy of Sciences in Bratislava. Her research activities are focused
on Information society with an emphasis on digital divide, human capital and
work competencies development. She is a member of the Department of
Humanities at the Faculty of Civil Engineering of STU in Bratislava.
Mgr. Martina Porubčinová, PhD.
Prognostický ústav CSPV SAV
Šancová 56
811 05 Bratislava
progmpor@savba.sk

294

PEDAGOGIKA.SK, roč. 10, 2019, č. 4

